Interdisciplinary Learning Experiences:
Ways to Enhance Higher-Order Thinking
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Executive Summary
UNCW’s Quality Enhancement Plan (QEP) features thoughtful, purposeful use of integrative
interdisciplinary problem solving to improve student learning outcomes in the areas of critical
thinking, diversity, and global citizenship. It focuses on improving our students’ higher-order
thinking skills—especially their ability to examine complex local, global, and intercultural issues
from multiple perspectives, analyze their own and others’ assumptions, discuss how culture and
society influence such assumptions, evaluate the relevance of context when presenting a position,
provide evidence in support of that position, and acknowledge competing viewpoints.
Longitudinal assessment of general education data has shown that upper-division courses that
address critical thinking, global citizenship and diversity fail to reach their target score (of 3 or 4
out of a 1-4 scale of benchmark-milestones-capstone), and this trend has been consistent every
year for the past three cycles of assessment for these three learning goals. Our students’ work in
upper-level courses does well in meeting the foundational factual knowledge component
(understanding and describing facts about a theme or issue tied to global citizenship or diversity),
but it fares poorly at the higher-order thinking skills associated with these complex concepts. Our
QEP addresses this student learning gap in higher order thinking skills by encouraging the use of
interdisciplinary learning across the curriculum.
Our goal is to use interdisciplinary learning to improve student learning about critical thinking,
diversity, and global issues, specifically enhancing the following dimensions of three universitylevel student learning outcomes (SLOs):
1. Critical thinking
a. Influence of context and assumptions; and
b. Student’s position: position, perspective, thesis, or hypothesis.
2. Diversity
a. Knowledge of diverse perspectives and their roots; and
b. Evaluating claims and theories about diversity.
3. Global citizenship
a. Knowledge of connections within systems; and
b. Use of diverse cultural frames of reference and alternative perspectives.
To meet this goal, our QEP will:
1. Fund interdisciplinary teams organized around crucial questions that require integrative,
interdisciplinary learning and that directly address one of the three targeted learning
outcomes: critical thinking, diversity, or global citizenship. For example, “How should
the world respond to climate change?”
2. Offer smaller grants for individual initiatives in interdisciplinary pedagogy and
curriculum development around these three outcomes.
3. Organize workshops and presentations that explicate how successful strategies and best
practices in interdisciplinary learning can address critical thinking, diversity, and global
citizenship.
4. Facilitate and encourage interdisciplinary collaborations among faculty, staff, and
students.

The University of North Carolina Wilmington (UNCW)
UNCW Mission Statement
The University of North Carolina Wilmington, the state’s coastal university, is dedicated to the
integration of teaching and mentoring with research and service. Our commitment to student
engagement, creative inquiry, critical thinking, thoughtful expression, and responsible
citizenship is expressed in our baccalaureate and masters’ programs, as well as doctoral
programs in areas of expertise that serve state needs. Our culture reflects our values of diversity
and globalization, ethics and integrity, and excellence and innovation.
UNCW Learning Goals
In March 2009, the Faculty Senate through motion 09-07-24 endorsed the recommendations of
the task force report, Revising General Education at UNCW. Through resolution 11-03-10, the
Senate modified the adopted learning goals for the University Studies program to those currently
listed in the Undergraduate catalogue, which are based on the university’s mission of creative
inquiry, critical thinking, thoughtful expression, and responsible citizenship:
1. Foundational Knowledge: Students will acquire foundational knowledge, theories, and
perspectives in a variety of disciplines
2. Inquiry: Students will engage in rigorous, open-minded, and imaginative inquiry
3. Information Literacy: Students will locate, evaluate, and effectively use information by
applying a variety of academic and technological skills
4. Critical Thinking: Students will integrate multiple methods and perspectives to critically
examine complex problems
5. Thoughtful Expression: Students will effectively express meaningful ideas in speech and
writing
6. Second Language: Students will demonstrate basic proficiency in speaking, listening,
writing and reading in a language in addition to English
7. Diversity: Students will describe and examine the importance and implications of human
diversity
8. Global Citizenship: Students will describe and examine the intellectual and ethical
responsibilities of active global citizenship.
These learning goals undergird the general education curriculum at UNCW: University Studies
(https://uncw.edu/universitystudies/).
Our QEP seeks to improve some of the higher-order skills within Critical Thinking, Diversity
and Global Citizenship goals through interdisciplinary learning.

Topic Identified through Ongoing, Comprehensive Planning and Evaluation Process
Interdisciplinary Curricula and Teaching at UNCW
UNCW has a history of strong interdisciplinary curricula, beginning with interdisciplinary
residential learning communities and interdisciplinary Honors College seminars in the 1990s.
Learning Communities have long provided an opportunity for first year students to engage in
interdisciplinary learning experiences, either through linked courses or clusters of courses
connected by a common theme. Honors College has a curriculum that includes interdisciplinary
courses (HON 110, HON 210, HON 211, and HON 212) that cut across traditional boundaries of
academic disciplines and allow students to explore issues in greater depth.
Communication Studies was the first interdisciplinary program at UNCW, established in 1978,
followed by Environmental Studies, which has offered B.A. and B.S. degrees since 1997 and
draws on faculty from the natural sciences, social sciences, and humanities, and Film Studies,
which established a major in 2002 and was the first interdisciplinary program to extend across
colleges (the College of Arts and Science and Cameron School of Business). Information
Technology was established in 2008 followed by interdisciplinary programs including
International Studies (established in 2011), Digital Arts (established in 2017), Interdisciplinary
Studies (established in 2018), Coastal Engineering (an undergraduate degree unique to UNCW,
established in 2019), Cybersecurity and Intelligent Systems Engineering (established in 2022),
and Africana Studies (forthcoming in 2023). Many of these interdisciplinary majors evolved
from interdisciplinary minors, and UNCW continues to offer many interdisciplinary minors,
including Africana Studies, Applied Behavioral Analysis, Applied Gerontology, Asian Studies,
European Studies, Latin American Studies, Leadership Studies, Medical Humanities, Native
American Studies, Neuroscience, Women’s and Gender Studies, and Yoga Studies. Many
interdisciplinary graduate programs have also been developed, including an M.S. in Applied
Gerontology and M.A. in Integrated Marketing Communication.
Faculty interest in interdisciplinary inquiry, and synergistic relationships, curriculum, and
research has developed through these programs and ongoing research collaborations. The Center
for Teaching Excellence has hosted several interdisciplinary faculty learning communities, most
recently around interdisciplinary teaching about issues of race and equity, and using creativity
(ceramics, dance, theater, creative writing, and music) as a vehicle for facilitating different
approaches to teaching, which was co-led by Dr. Jacquelyn Lee (Social Work) and Aaron
Wilcox (Art and Art History). The Office of Applied Learning has provided three-year strategic
initiative grants to various interdisciplinary projects, including Interdisciplinary Minority Student
Research Groups that provide research mentorship opportunities for minority students. The
Office of International Programs has supported faculty-led study abroad programs built around
interdisciplinary collaborations.
Interdisciplinary research teams—specifically the need to “build teams for large interdisciplinary
proposals”—were cited by UNCW faculty as the top priority for advancing our research capacity
in our Doctoral Transition Task Force Report (2020, 16). Recent work across campus in this area
underscores the growing value to faculty and our administration of supporting the development
of interdisciplinarity. The Interdisciplinary Research Seminar Series (IRSS) program, launched
in 2019, has promoted research collaborations on interdisciplinary themes, problems, and broad
questions where UNCW has existing research capacity and a clear opportunity to grow its

research contributions. Most recently, in the fall of 2022, Dr. Stuart Borrett (Associate Provost
for Research) launched a Strategic Interdisciplinary Research Challenge designed to accelerate
the growth, impact, and competitiveness of UNCW research through an external seed-funding
program targeted to make strategic investments to grow interdisciplinary research capacity.
In an effort to take a more comprehensive and coordinated approach, on March 30, 2021, Provost
James Winebrake formed an Interdisciplinary Task Force (Task Force on Creating and
Facilitating Interdisciplinary Teaching and Research) with Dr. Nathan Grove, president of
Faculty Senate, whose charge was to identify barriers to interdisciplinary teaching and research
and recommend policies and practices that might reduce or remove them. The Task Force was
co-chaired by Dr. Kemille Moore, Senior Associate Dean in the College of Arts and Sciences,
who oversees their Interdisciplinary Studies degree program, and Dr. Shawn Bingham, the
Director of Honors College, and included members from several departments and schools
(Appendix 1). On May 9, 2022, the Task Force submitted its report proposing concrete
recommendations and phased approaches for overcoming organizational and institutional
barriers to interdisciplinary teaching and research, including the need to establish and revise
policies. Emphasizing the importance of prioritizing student learning, they recognized the need
for students to develop as interdisciplinary thinkers over the course of their four-year experience,
beginning with the introduction of interdisciplinary thinking during their first semester and a
scaffolded interdisciplinary curriculum for later years. At the same time, the provost instituted
administrative measures designed to make teaching easier to track and account for across
interdisciplinary programs. In these concrete and ongoing efforts, which also informed the QEP,
faculty and administrators have demonstrated an ongoing and accelerating commitment to
encourage and enhance interdisciplinarity at UNCW.
Figure 1: Visual Representation of Existing Support for Interdisciplinary Teaching and Research
at UNCW
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QEP Topic Selection Process
On February 7, 2021, the Quality Enhancement Plan (QEP) process was initiated in tandem with
our SACSCOC 10-year reaffirmation process by Provost Winebrake. He solicited nominations
for the QEP Evaluation and Selection Committee, charged with determining a campus-inclusive
process for soliciting, sharing, evaluating, and recommending a QEP topic to be developed into
an institutional plan by March 2023. He appointed Dr. Carol McNulty (Interim Associate
Provost for Undergraduate Education and Faculty Affairs) and Dr. Narcisa Pricope (Professor in
Earth and Ocean Sciences) as committee co-chairs. On May 5, 2021, Drs. McNulty and Pricope
solicited nominations for the QEP Topic Selection Committee and selected members from a
cross-section of campus including faculty members, staff, students, and various campus
constituents (Appendix 1). They met several times over the summer of 2021 and into the fall of
2021.
On June 28, 2021, the QEP Topic Selection Committee encouraged faculty to formulate ideas for
a QEP topic, outlining the steps of the selection process: submission of pre-proposals, to be
reviewed and scored using a rubric, development of full proposals, presentation of full proposals
to the larger campus community, and multiple opportunities for campus stakeholders to provide
feedback. They also shared resources including the SACSCOC Standards, SACSCOC QEP
Examples & Summaries, and SACSCOC QEP Review Framework. On August 4, the QEP Topic
Selection Committee circulated a revised timeline and extended the pre-proposal deadline to
September 15, 2021 (Appendix 2). They encouraged teams to reach out to Drs. McNulty and
Pricope, as well as Melissa Scott, Chair of the Proposal Subcommittee, with questions.
The QEP Topic Selection Committee received six pre-proposals, of which they invited five to
develop full proposals and recorded campus presentations:
1. Cultivating the Collaborative Campus: Interdisciplinary Teaching and Research
2. Educating Responsible Citizens in an Age of Digital Information
3. Learn-By-Doing: Team-Based Design Thinking
4. Soaring to International Heights: Educating for Global Challenges
5. Community Aligned Learning Collaboration: Supporting Student Success, Faculty
Development, and Community Engagement by Improving the University ServiceLearning Model
They used a rubric to evaluate each proposal (Appendix 3) and gave constructive feedback to
proposers. On November 12, 2021, each team offered an all-campus audience a 10-minute
overview of their proposal and had 15 minutes to address audience questions, on Zoom. They
recorded and posted these videos on the QEP website (https://uncw.edu/irp/ie/qep.html),
soliciting survey data from campus stakeholders. Prior to the presentations, student groups,
alumnae, faculty, and staff were contacted to advertise the live Zoom presentation and recorded
presentations.
Based on survey data, the QEP Topic Selection Committee unanimously selected “Cultivating
the Collaborative Campus: Interdisciplinary Teaching and Research” as the university’s next
QEP topic, and on January 10, 2022, Provost Winebrake announced that he and Chancellor
Sartarelli endorsed the recommendation whole-heartedly. He stated that the QEP implementation
team would be named and charged with turning the proposal into a full QEP for review, and a
QEP Director would be identified.

Leveraging Assessment Data about Student Learning Gaps
After recognizing the need for students to develop as interdisciplinary thinkers and identifying
interdisciplinarity as our QEP topic, we then leveraged assessment data as well as the developing
insights of the Interdisciplinary Task Force, whose chairs were both involved in the QEP
proposal, to determine what student learning outcomes we wanted to improve through
interdisciplinary learning. Longitudinal assessment showed significant learning gaps in students’
higher-order thinking skills pertaining to critical thinking, diversity, and global citizenship, so we
decided to apply interdisciplinary learning to improve these specific learning outcomes, as
explained in the next section.
Figure 2: Interdisciplinary
Learning
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Focuses on Improving Student Learning Outcomes
Longitudinal assessment of critical thinking, diversity and global citizenship learning goals has
shown significant student learning gaps in upper-level courses, where students can cite facts but
struggle to meet learning outcomes that deal with demonstrating higher-order thinking skills.
These skills include examining complex issues from multiple perspectives, making purposeful
judgments about the influence of context or assumptions, analyzing ways that culture and society
influence such assumptions, and vetting and using evidence to support claims. As the following
tables show, in upper-division courses, students fared poorly in all dimensions for Critical
Thinking, and for Diversity and Global Citizenship, the greatest average percentage of scores at
an appropriate level for the course was for the Factual Knowledge dimension, which addresses
the degree and accuracy of descriptions of facts involved in a diversity or global theme or issue.
The tables below illustrate these gaps and show that student performance has declined through
the last three assessment cycles.
Figure 3: Upper-Division Scoring Results for Critical Thinking, Diversity, & Global Citizenship
Percentage of upper-division coursework scoring 3+ on
Critical Thinking rubric dimensions
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Integrative, interdisciplinary learning is particularly suited to address such higher-order thinking
skills, as it encourages students to draw on multiple disciplinary perspectives to address
problems or questions, to integrate diverse and even conflicting points of view, to critically
analyze information, to collaborate with others, and to understand issues and positions
contextually (Repko et al. 2017). It moves beyond silo perspectives and challenges more narrow
approaches, prompting students to make connections across fields of study and disciplinary
perspectives. Specifically, interdisciplinarity can foster the development of perspective taking,
critical thinking, and integration, which involves “critically evaluating disciplinary insights and
locating their sources of conflict, creating common ground among them, and constructing a more
comprehensive view of the problem” (Repko et al. 2017, 95). It can also promote the
development of empathy, ethical consciousness and awareness of bias, humility, appreciation of
diversity, tolerance of ambiguity, and civic engagement (Repko et al. 2017, 96-99). In this way,
interdisciplinarity can address learning gaps in Critical Thinking, Diversity and Global
Citizenship previously identified through our general education assessment process. A critical
path to bringing diverse approaches and perspectives to bear is through well-supported
meaningful faculty teaching and learning collaborations that model richer engagement with both
problem-framing and problem-response (Perignat et al, 2022).

Broad-Based Support of Institutional Constituencies
As our comprehensive planning and evaluation process demonstrates, interdisciplinary learning
has a broad base of support at UNCW that includes faculty, staff, students, administrators, and
alumni. The Topic Selection committee drew faculty from all colleges (Cameron School of
Business, College of Arts and Sciences, College of Health and Human Services, Watson College
of Education, Randall Library); staff from multiple offices (Distance Education, Institutional
Effectiveness, Student Leadership & Engagement, University Learning Center); undergraduate
and graduate students; and alumnae. The team that proposed the QEP topic of interdisciplinary
learning drew from faculty in Art, History, International Studies, Philosophy and Religion, and
Sociology and Criminology, and administrators in the College of Arts and Sciences, Office of
Applied Learning, Honors College, and University College. The QEP topic of interdisciplinary
learning was presented in a public forum, campus and community stakeholders were invited to
pose questions, and their feedback solicited via survey. Senior administrative leaders—including
the Chancellor and the Chancellor’s Cabinet, Provost and the Provost’s Cabinet, and Board of
Trustees, as well as the Faculty Senate Steering Committee, gave their full support for
interdisciplinary learning as our QEP topic. Survey data indicated strong support of the QEP
topic from all stakeholders.
Soon after the topic was selected, on February 18, 2022, the QEP Implementation Team posted a
call for fellows to support the design and development of the full QEP proposal during the
summer of 2022, selecting twelve members from all colleges and schools, from staff, and from
offices that already support interdisciplinarity (Appendix 1). In addition, Ania Peczalska,
Director of Student Affairs Assessment, Research, and Planning, Evan Widney, a graduate
student in Watson College’s Educational Leadership program, and Erin Williamson, assistant
director in the Office of Student Leadership and Engagement, were invited to participate in the
development and drafting of the QEP proposal. Together with the QEP Implementation Team,
they contributed to critical conversations about the planning and development of the QEP, and
they worked collaboratively to draft the full QEP proposal. In this way, the selected QEP topic
had a broad base of support from institutional constituencies.

Literature Review on Interdisciplinary Learning
Extensive scholarship has demonstrated the value of integrative, interdisciplinary learning for
equipping students with skills to address complex issues and problems, including those of
diversity, global citizenship, and critical thinking. Allen Repko has published extensively with
colleagues about interdisciplinary studies and interdisciplinary research (2020, 2019, 2011), and
several interdisciplinary programs at UNCW including International Studies and
Interdisciplinary Studies use their textbooks for instruction. The Association of Interdisciplinary
Studies and Institute for Interdisciplinary Research hold academic conferences and publish issues
about interdisciplinarity. Distinguished sociologist George Steinmetz has argued
that “generative” interdisciplinarity must be “motivated by intellectual problems” within and
across fields, not “external compulsion,” which aligns with our grassroots approach (2016). A
Council of Independent Colleges report called for renewed efforts on campuses to create
innovative opportunities for interdisciplinary experiences for undergraduates (2015).
Irma Becarra, president of Marymount College, in “The Need for Interdisciplinarity in Higher
Education,” emphasized the growing importance of interdisciplinarity and the need for
innovative strategies to encourage it across the university (2021).
Unlike multidisciplinarity, which draws on multiple disciplines to yield insights but does not
attempt to integrate them, interdisciplinarity seeks to integrate information, perspectives, or
insights from multiple disciplines to yield new knowledge or solutions to complex problems and
issues. Although scholars do not yet agree upon a definition of interdisciplinarity, the following
definition is widely used: “the capacity to integrate knowledge and modes of thinking from two
or more disciplines or established areas of expertise to produce a cognitive advancement—such
as explaining a phenomenon, solving a problem, or creating a product—in ways that would have
been impossible or unlikely through single disciplinary means (Boix Mansilla, Duraisingh,
Wolfe & Haynes 2009, 337; elaborated from Boix Mansilla, Miller, & Gardner 2000, 18).
Integration not only involves selecting relevant disciplinary perspectives and connecting insights
into a coherent whole, but also assessing interdisciplinary effectiveness, addressing the
questions: “Was the effort worth it? Did it yield a new, richer, deeper, broader, or more nuanced
understanding?” (Boix Mansilla, Duraisingh, Wolfe & Haynes 2009, 345)
Disciplinary grounding and integration are essential to interdisciplinarity. When they engage in
interdisciplinary learning, students articulate and analyze different disciplinary perspectives—
knowing each discipline’s strengths and limitations, but also finding common ground between
them—and they integrate knowledge from those disciplines to create new knowledge, solutions,
or views that could not otherwise have been gained from working within a single discipline.
Scholars have identified three common learning goals in interdisciplinary learning—disciplinary
grounding, perspective taking, and integration—and four skills that are useful in interdisciplinary
work—critical reflection, collaboration, communication, adaptability, and creativity (Blom,
Scager & Wiegant 2020).
Our QEP will assess interdisciplinary learning experiences according to these three common
learning goals of disciplinary grounding, perspective taking, and integration (Blom, Scager &
Wiegant 2020, 83-86), and we will assess students’ signature work using existing rubrics for our
university learning goals of Diversity, Global Citizenship, and Critical Thinking (Appendix 4).
We anticipate that interdisciplinary learning experiences will occur in academic and cocurricular

spaces. As William H. Newell argues in his seminal article from Liberal Education, “Educating
for a Complex World: Integrative Learning and Interdisciplinary Studies,” student experiences
outside the classroom can facilitate the integrative process: as they engage with people from
different social locations, confront new perspectives, and try to make sense of contrasting or
conflicting views, students are challenged to integrate insights from divergent perspectives
(2010).
Integrative theories of student development, especially the model of multiple dimensions of
identity, propose that students dynamically construct their identity and that different dimensions
of their identity—including race, sexual orientation, culture, and social class—become salient
relative to changing contexts (Abes, Jones & McEwen 2007). An important premise of the model
is that no dimension can be understood singularly, only in relation to other dimensions.
Similarly, interdisciplinarity pushes beyond siloed disciplinary perspectives to synthesize and
integrate learning across disciplines. The model of multiple dimensions of personalities
conceives of a core sense of self that contains “valued personal attributes and characteristics”
(Abes, Jones & McEwen 2007, 3) surrounded by various contexts in which students experience
their lives. Their attention to context and the way that it shapes identity resonates with the
contextual thinking characteristic of integrative, interdisciplinary studies, namely “the ability to
view a subject from a broad perspective by placing it in the fabric of time, culture, or personal
experience.” (Repko 2017, 7)
Integrative theories of student development and interdisciplinary learning focus on the value of
crossing boundaries and borders, and how students gain new understanding through such
crossings. Boundary crossing has been used as a metaphor to describe interdisciplinary learning
(Repko 2017, 81-82). Similarly, Gloria Anzaldúa has proposed a new mestiza consciousness, “a
consciousness of the Borderlands,” produced when one is “torn between ways” and transfers
cultural and spiritual values from one group to another (Anzaldúa 2009, 303). She emphasizes
how “the ambivalence from the clash of voices results in mental and emotional states of
perplexity.” (Anzaldúa 2009, 303) Anzaldúa writes:
Only by remaining flexible is she able to stretch the psyche horizontally and vertically.
La mestiza constantly has to shift out of habitual formations; from convergent thinking,
analytical reasoning that tends to use rationality to move toward a single goal (a Western
mode), to divergent thinking, characterized by movement away from set patterns and
goals and toward a more whole perspective, one that includes rather than excludes
(Anzaldua 304).
This new consciousness accommodates the ambiguity of contradicting ideas, promoting a more
holistic perspective.

Our Approach to Interdisciplinary Learning
Program Overview
This QEP adopts a problem-oriented, primarily team-based approach to facilitate integrative,
interdisciplinary learning experiences that cultivate a collaborative campus culture. With a
carefully planned expansion of interdisciplinary learning experiences, UNCW can work towards
making the interdisciplinary experience a norm for all students and part of the cultural fabric of
UNCW. We can also address some of the persistent problems identified in upper-level courses
by refining our students’ abilities to understand the complexities of critical thinking, diversity,
and global citizenship.
Based on the literature reviewed above, the value of interdisciplinarity for improving student
learning, problem-solving, and research skills supports our current approach. Yet as our
university grows, centrifugal forces invariably produce increased pressures towards a more
sprawling, fragmented, and siloed campus, which poses obstacles to interdisciplinarity. This
QEP meets these challenges head on by fostering and supporting teams that bring diverse
faculty, staff, and students together in interdisciplinary collaborations. The QEP focuses on
developing integrative, interdisciplinary learning experiences for our students, including courses,
programs, and well-integrated curricular and co-curricular collaborations.
Our QEP incentivizes faculty to build collaborative interdisciplinary teams with staff, students,
and community partners across departmental and college/school boundaries. UNCW will launch
twelve teams over the five years of the QEP, funding the work of three new teams annually
(none in year 5) for three years of annual funding at $25/15/10K ($50K per team) or two years of
annual funding at $25/25 ($50K per team). Three teams would be selected in Years 1-4, and no
teams in Year 5. Teams selected in Year 4 would be funded for two years at $25K/year.
Teams will be selected through a competitive RFP process, they will organize around shared
questions, and they will develop plans for addressing those questions through interdisciplinary
learning experiences. They will be broad-based with 5-10 faculty/staff members from at least
two colleges/schools. Over the course of the funding period, teams will be expected to expand
their engagement across campus and find partners in campus efforts to improve structures,
policies, and procedures that support and enhance interdisciplinary teaching and learning.
All QEP-supported teams would be required to collaborate across disciplines to enhance
opportunities for integrative, interdisciplinary learning by developing and supporting innovative,
high impact curricular experiences across disciplines. This might include integrated capstone
offerings, interdisciplinary team-taught courses, study abroad, collaborative research, and
creative collaborative projects. Each team must provide opportunities for students to engage in
interdisciplinary learning experiences to sharpen their higher-order thinking skills about
diversity, global citizenship, or critical thinking. They could propose team-teaching an upperlevel course, or they could propose a constellation of related interdisciplinary learning
experiences that include upper-level courses.
Teams will be encouraged to develop signature assignments for their curricular and co-curricular
learning experiences. Signature assignments foster integrative learning and reflection (Roach &
Alvey 2021), and they align with our integrative, interdisciplinary approach. In such

assignments, students grapple with complex questions and problems that require them to
integrate and synthesize from multiple disciplines and perspectives. Three features distinguish
signature assignments: they are integrative, address “big problems,” and allow student agency in
choosing the topic and form of their project, with instructor coaching and guidance (Peden
2015). Signature assignments can be used for capstones or culminating projects, independent
study, applied learning projects, community-engaged or service-learning projects, study abroad
reflections, ePortfolios, and internships. Team grant proposals will explain the learning goals,
learning activities, and signature assignments that assess students’ interdisciplinary learning
about critical thinking, diversity, and global issues, and they will include an example of a
potential signature assignment(s) and assignment prompts that call for students to analyze issues
and problems from multiple disciplinary perspectives and integrate these insights.
Teams will also be expected to propose and carry out specific efforts, framed in relation to their
organizing questions, to contribute to the development of an interdisciplinary culture across
campus. Teams will be formally consulted about the challenges and opportunities related to their
experience of ongoing interdisciplinary collaboration and will also be asked to reflect on the
value of their collaborations for colleagues and students. Individual teams might engage in
collaborative interdisciplinary research projects and external grant applications with students, or
offer programming that addresses shared questions, including but not limited to public
discussions, workshops, student exchanges, visiting lectures, panel discussions, and
performances and exhibits. They might also contribute to the Scholarship of Teaching and
Learning (SoTL), collaboratively disseminate their teaching and research connected to the work
of the team, or develop community engaged opportunities. All teams will be encouraged to
collaborate with other campus initiatives designed to encourage interdisciplinarity and develop
academic and administrative structures that support interdisciplinary teaching and research.
QEP personnel will sponsor collaborative workshops across campus that encourage faculty and
students to formulate questions suitable for interdisciplinary teaching and learning, such as:
“How might we reimagine ocean spaces and better understand coastal environments?” “Why
does inequality persist?” “How do trade and exchange affect human communities?” “What have
we learned about pandemics?” “What should a 21st century education entail?” They will also
help teams design and develop interdisciplinary learning experiences that explicitly address one
of the UNCW mission and learning goals of Critical Thinking, Diversity, or Global Citizenship.
In addition to funding large teams, the QEP will also sponsor individual grants to one or more
faculty members, staff, and/or students who propose interdisciplinary student learning
experiences tied to critical thinking, diversity, and global issues that include disciplinary
grounding, perspective taking, and integration of insights. Students will also complete a
signature assignment that produces an assessable work product. Funds may be used to cover
stipends, travel, guest speakers, equipment, materials, or other associated costs. Proposals will
explain the learning goals, learning activities, and signature assignments that assess students’
interdisciplinary learning about diversity, global issues, and critical thinking, and they will
include an example of a potential signature assignment(s) and assignment prompts that call for
students to analyze issues and problems from multiple disciplinary perspectives and integrate
these insights.
This QEP will offer opportunities for interdisciplinary connections and will proactively develop
an interdisciplinary culture at UNCW. It will enhance interdisciplinary skill development among

students, including disciplinary humility, integrative learning, diversity, as well as the ability
to collaborate, communicate across majors and disciplines, and meet the needs of the wider
community. Admittedly, there are challenges in this approach. We don’t know what questions
teams will organize around, so this QEP proposal is intentionally open-ended. Faculty and
students will determine what interdisciplinary connections they want to develop. We
recognize that meaningful interdisciplinary collaboration is best generated from the
grassroots around emerging needs. Furthermore, we have never failed on this campus when we
support faculty and staff creativity, innovation, and responsiveness to student needs. We would
stress the need for teams to be inclusive, and through the incorporation of as many participants as
possible, to look to have a significant community impact not only during but following their
formal funding.
Organizational Structure
Our QEP organizational structure reflects our intention to create a diverse, inclusive,
collaborative campus environment that supports interdisciplinarity. Not only have we appointed
an advisory board to ensure shared governance and broad representation across the university,
but we have also established a student committee to ensure that our students participate actively
and have a voice in the QEP process. The QEP will be administered by the Director, who will
report to the Associate Provost for Undergraduate Education and Faculty Affairs. The Director
will also report to and coordinate with the University Assessment Council, as our QEP seeks to
improve the university learning goals of diversity, global citizenship, and critical thinking.
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Figure 4: Organizational Chart
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Position Descriptions and Responsibilities
Director
The Director will produce the Five-Year Impact Report for SACSCOC and the university;
present an annual impact report to the Advisory Board, Provosts’ Cabinet, and other campus
stakeholders; liaise with SACSCOC, Institutional Effectiveness, and the University Assessment

Council; chair the QEP Advisory Board, Steering Committee, and Student Committee; meet with
Academic Affairs/Provost, Chancellor, deans, associate deans, and other stakeholders; advocate
for QEP teams and individual grant recipients; promote the QEP in departments, units, and
colleges and during events and workshops; represent the QEP on UNCW task forces; compile a
resource library for integrative, interdisciplinary learning; and perform other functions as needed.
We expect that the director will have to take on additional duties as the QEP progresses and the
impact of the work spreads, and/or if there are unforeseen events [e.g., a hurricane] that will
require significant amounts of time. This role will be compensated with a $36,000 stipend and a
two-course buyout per semester.
Assistant Director
The Assistant Director will manage the budget; supervise and manage fellows; assist fellows
with coordination of workshops and training for teams and individual grant recipients; assist
director with coordinating assessment of student learning outcomes and lead the summer
assessment scoring process in collaboration with UNCW’s General Education Assessment
Coordinator; contribute significantly to the resource library for integrative, interdisciplinary
learning. They will serve as backup to the director and perform other duties as determined by
director, and the director and assistant director may choose to share or exchange certain duties
based on experience and expertise. This role will be compensated with an $18,000 stipend and a
one-course buyout per semester.
QEP Fellows
Eight fellows per year will provide expertise in the areas of pedagogy and assessment during the
academic year and first summer session. All faculty and staff (EHRA or SHRA-exempt) will be
eligible to serve, and their term of service will be one year (with the option of serving again the
following year). Pedagogy fellows’ primary responsibilities will be to assist teams with proposal
and curriculum development, train new teams, share successful models and literature/resources
about integrative, interdisciplinary learning, etc. Assessment fellows’ primary responsibilities
will be to assist with scoring and help address any issues related to student learning outcomes,
alignment, assignment prompts, rubrics, etc. discovered during the assessment process. Other
duties directly related to QEP efforts may be assigned at the discretion of the Director and the
Steering Committee. Fellows will be compensated with a $4,000 stipend and will support the
operation of the Steering Committee (see below).
QEP Steering Committee
QEP Fellows, along with the Director and Assistant Director, will comprise the QEP Steering
Committee. Some QEP Advisory Board members may be asked to serve as ex-officio members
of the Steering Committee where they have particular experience or perspectives. This
committee will be responsible for steering the initiative and serving as subject matter experts that
will plan and execute workshops and provide guidance as needed for the QEP teams and
individual grantees. The Steering Committee will also assist with the administration of individual
grants, including review and selection of proposals, oversight of final impact reports, and
revisions to the RFP language and proposal evaluation rubric. Members of the Steering
Committee will serve as QEP ambassadors across campus and will seek out synergies between
the QEP and other initiatives on campus and in the community.

Administrative Associate
The Administrative Associate will monitor the use of expenditures and process supplemental
pay, travel reimbursement, purchases, and other expenditures of teams and individual grantees;
manage campus communication (announcements, advertising, etc.); organize and promote social
hour and incubator/research collider events as well as workshops and trainings; coordinate QEP
events and meetings with other offices (CTE, SPARC, etc.) across campus; assist with Zoom
and/or event setup/breakdown; maintain the website; compile and maintain records from events,
assessment, and budget for the Director and Assistant Director; maintain the resource library;
etc. They will provide additional support to QEP Steering Committee members as needed. The
Administrative Associate is a 20-hour SHRA employee.
Team Grantees
Teams comprised of approximately 5-10 faculty members, staff, and students will submit
proposals for a multi-year interdisciplinary student learning experience. Up to three proposals
will be selected each year by the QEP Steering Committee. Student learning experiences must
produce an assessable artifact that will be evaluated by assessment scorers. Teams must select a
principal organizer who will serve as the point of contact, meet with the Advisory Board,
Steering Committee, and Student Committee, and submit annual reports where they will provide
information about specific obstacles, opportunities, and aids to their collaboration. At the end of
their funding cycle, participants will also be required to reflect on the value of the learning
experiences and the collaboration for students and colleagues. Team members will attend
workshops led by QEP Steering members to design learning experiences and signature
assignments. Team members may also be asked to participate as assessment scorers. Teams will
provide timelines for their work by July 1, spend or encumber all funds by April 1, and submit
their students’ signature assignments by January 1 (for fall semesters) or May 1 (for spring
semesters).
Individual Grantees
Individual grantees will design interdisciplinary student learning experiences that may be based
on an interdisciplinary organizing question. These experiences may be offered in conjunction
with a credit-bearing course and will require students to complete a signature assignment that
produces an assessable artifact. One or more faculty members, staff members, and students can
benefit from these individual grants and may use the funds to cover stipends, travel, guest
speakers, equipment, materials, or other associated costs. Proposals will be selected by the QEP
Steering Committee. Grantees will attend workshops led by QEP Steering members to design
student learning experiences and signature assignments (as appropriate), and they will submit a
report about their interdisciplinary learning experience. Individuals will provide timelines for
their work by July 1, spend or encumber all funds by April 1, and submit their students’
signature assignments by January 1 (for fall semesters) or May 1 (for spring semesters).
Assessment Scorers
Summer assessment scorers will be selected from among QEP Fellows and Team members.
Scorers will attend a norming session during the summer and will be responsible for scoring
student work products.

Advisory Board
To ensure shared governance, faculty expertise and input, as well as open communication and
broad representation across campus constituencies, UNCW will appoint an Advisory Board to
advise the Director and meet at least once during each academic semester. The Advisory Board
will also be responsible for reviewing and selecting QEP fellows, as well as team and individual
grants in Year 0. The Advisory Board will include the following members:
• Associate Provost for Undergraduate Education & Faculty Affairs (Carol McNulty)
• QEP Director
• QEP Assistant Director
• Director of Institutional Effectiveness (Kim Miller)
• General Education Assessment Coordinator (Lea Bullard)
• Director of the Center for Teaching Excellence (Jacquelyn Lee)
• One associate dean from each of the four colleges
• One faculty member from each of the four colleges: College of Arts and Sciences,
College of Health and Human Services, Watson College of Education, and Cameron
School of Business
• Randall Library representative (Dean or Associate Director)
• Student Affairs member
• Faculty Senate Steering Committee Member
• Staff Senate member
• Director of Applied Learning (James DeVita)
• Director of Honors College (Shawn Bingham)
• Communication and Marketing Coordinator, Academic Affairs (Megan Kauzlaric)
• Community Member/Alumni
• Advancement/Alumni Affairs
Student Committee
To ensure that students actively participate, contribute, and have a say in the QEP process, and to
mitigate against power dynamics that may intimidate student representatives on the Advisory
Board, we will have a student committee composed of eleven representatives from across
campus:
• Student Government Association representative
• Representatives from each college’s student advisory group
• Honors College representative
• Upperman African American Cultural Center representative
• Centro Hispano representative
• Mohin-Scholz LGBTQIA Resource Center representative
• Gender Resource Center representative
• Graduate student representative
Management Plan
As outlined in the position descriptions, the Assistant Director will be responsible for collecting
the signature work from the team and individual grantees’ interdisciplinary learning experiences
for assessment, and they will be responsible for administering the pre- and post-assessment
surveys to students and faculty. They will report that data to the Director at the end of May, after

the scoring session, so that the Director and Assistant Director might together reflect on the
assessment results and program activities in June.
The Assistant Director will also be responsible for documenting spending on the QEP compared
to how it was allocated, reporting it via Excel to the Director on an annual basis, no later than the
beginning of July, when the next fiscal year begins. The Director will then use this as the basis of
compiling the Annual Impact Report.
If data analysis reveals that our intended outcomes are not being achieved, the Director will then
solicit input from the Steering Committee, Student Committee, and Advisory Board to determine
what changes are needed. If it is necessary to consult an even broader base of constituencies, the
Director will involve them as well. The Director is ultimately responsible for changing the
direction of the QEP if warranted. Once those changes have been made, the Assistant Director
will investigate the impact of changes in the next year’s data analysis, and they will report that
impact to the Director by the end of May.
The Director will be responsible for communicating information about the QEP to stakeholders,
presenting the annual impact report every fall semester, beginning in fall of 2024, to the Provosts
Advisory Council, the University Assessment Council, and any other relevant stakeholders. This
report will be modeled after the 5-Year Impact Report to SACSCOC, sharing the insights and
experiences of faculty, staff, and students funded by the QEP, discussing the impact on the six
student learning outcomes tied to diversity, global citizenship, and critical thinking, reporting
how much money was spent that year, and detailing the program activities and internal/external
communications made about the QEP.
Timeline and Actions to be Implemented
A timeline showing alignment between QEP goals, action steps, and assessment can be found in
Appendix 6. The action steps for Years 1-5 are outlined below. In the semester of fall 2022, we
started with a campus-wide launch in September, followed by presentations to key stakeholders
including Faculty Senate, Staff Senate, Student Government Association, Graduate Student
Association, and Deans’ Council to solicit input. We held bimonthly QEP Advisory Board
meetings and circulated the QEP proposal to Lea Bullard (General Education Assessment
Coordinator), Andy Mauk (Associate Provost for Institutional Research & Planning), Lucy
Holman (Associate Provost for Teaching, Learning & Library Services), Stuart Borrett
(Associate Provost for Research), and Deans of the Colleges for their feedback. We revised the
QEP based on reviewer feedback and prepared for the onsite accreditation visit on March 28-30,
2023.
Summer
2022
Fall 2022

Year 0 Timeline & Actions
Attended SACSCOC Summer Institute, July 17-20, 2022
Drafted full QEP Proposal
Submitted overview to Off-Site Committee for Non-Binding Review
Introduced QEP topic to campus through presentations to key stakeholders
Revised QEP based on reviewer feedback, made it available to campus
Presented at the Association for Interdisciplinary Studies annual conference
November 10-12, 2022 (http://ais.sonoma.edu/); learned about current best
practices in interdisciplinary studies

Fall 2022

Spring
2023

Fall

Spring

Summer

Selected QEP Lead Evaluator, choosing among Veronica Boix-Mansilla,
Allen Repko, Carol Geary Schneider, Mary Taylor Huber, Pat Hutchings,
Ross Miller, Richard Gale, and Irma Becarra.
Created student/campus awareness campaign
Organized workshops around the following topics:
o What is Interdisciplinary Learning?
o Designing Interdisciplinary Learning Experiences
o Interdisciplinary Assignments for Critical Thinking, Diversity, and
Global Citizenship
Hosted two-hour drop-in workshop about application process
Reviewed applications (received by deadline of February 1) and selected
three teams and 20 individuals to receive grants for 2023-2024 year
Submitted final QEP document
Prepared for site visit (kick-off presentation, questions for lead evaluator)
Presented in SACSCOC On-site Visit March 2023
Years 1-5 Timeline & Actions
Organize Interdisciplinary Learning Workshops
Facilitate “Connect & Collaborate” sessions
Grant Application Drop-In Hours (Teams and Individuals)
Support teams and individual grantees
Hold two meetings of the Advisory Board and Student Committee
Hold biweekly QEP Fellow Meetings
Grant Application Drop-In Hours (Teams and Individuals; deadline March 1)
Support teams and individual grantees
Select QEP Fellows, Teams, and Individual Grantees (decisions by April 1)
Host Student Interdisciplinary Learning Showcase (mid-April)
Collect Students’ Signature Assignments from Teams and Individuals (May 1)
Collect Annual Reports from Teams and Individuals
Scoring Sessions (mid-May)
Analyze and Report Assessment Findings (early June)
Reflection on QEP Activities (June & July)
Write and Circulate QEP Annual Report

Connect and Collaborate Sessions
In the fall semester, Steering Committee members will host biweekly sessions oriented around a
particular question or issue, inviting faculty, staff, and students to come and discuss it to make
cross-disciplinary connections. If possible, we will also identify experts on campus to come.
Through such sessions, we will help facilitate the formation of teams to design, develop, and
implement interdisciplinary learning experiences that will be part of the QEP. Starting in Year 2,
we will include questions and issues being addressed by team and individual grantees, so that
they might build on their nascent networks.
Interdisciplinary Learning Workshops and Panels
Each semester we will host workshops on best practices in interdisciplinary learning, panels
where faculty share different interdisciplinary learning projects they have facilitated, and

sessions where we examine how interdisciplinary learning might enhance students’ higher order
thinking skills about critical thinking, diversity, and global issues.
Grant Application Drop-In Hours (Teams and Individuals)
Each semester we will offer drop-in hours where faculty can learn about the expectations for
team and individual grant applications, have their applications reviewed by QEP Fellows, and
ask any questions that they have about the application process.
Student Interdisciplinary Learning Showcase
We will encourage students to present their research or scholarly activity at the CSURF
Showcase of Student Research and Creativity, a campus-wide event held every semester at
UNCW, but we will also host a Student Interdisciplinary Learning Showcase to provide a forum
for students to present what they have learned about disciplinary grounding, perspective taking,
and integration, and how they have applied that specifically to diversity, global issues, and
critical thinking. Not only will this enable students to critically reflect on their learning, but it
will also provide additional data for our assessment.
Scoring Sessions for Assessing Student Learning Outcomes
In May (starting in 2024 and continuing through 2028), we will have scoring sessions where we
will assess the signature assignments from the team and individual grants, using the Critical
Thinking, Diversity, and Global Citizenship rubrics.
Reflection on QEP Activities
In May (starting in 2024 and continuing through 2028), the Steering Committee will reflect on
the QEP program activities, as well as the results from the scoring sessions, so that we might use
such data to formatively assess the program as well as grantee activities and make any necessary
adjustments in upcoming years

Resources to Initiate, Implement, and Complete the QEP
UNCW support for the QEP is demonstrated by the allocation of human, financial, and physical
resources to implement and sustain the program. The plan has gone through the planning and
budgeting process, personnel have been selected, and a space has been identified where we will
hold in-person workshops and drop-in hours: the Faculty Commons in Randall Library (room
2014) devoted to collaboration between UNCW faculty. For hybrid workshops, we will use a
Distance Education Tier-4 Room in Randall Library (room 2005) that allows for participation in
person and via Zoom.
Budget Overview
The proposed budget provides cost information on three areas of the overall QEP for years 0
through five, which are broken into initiation, implementation, and completion phases. The bulk
of the QEP relates to the student learning experiences facilitated by the Interdisciplinary Team
Grants (12 teams funded over two- and three-year cycles), and the Individual Interdisciplinary
Grants (20 grants per year for five years total). The functions related to distributing funds,
monitoring progress, and cultivating assessment data from these grants fall to the QEP
administration.
QEP Administration
The QEP includes people and activities all designed to award, manage, and evaluate the different
interdisciplinary grant programs. To make the QEP a success we must make efforts to promote
the new QEP across campus, build and maintain support among key university stakeholders,
provide training to faculty in how to develop and facilitate their interdisciplinary learning
experiences, and gather and evaluate assessment data from them to determine QEP impact.
Administration is broken into two large tracks: personnel-based administration and nonpersonnel administration (or more appropriately—programming). The personnel-based elements
include a QEP Director, a half time Assistant Director, a half time Administrative Associate,
QEP Fellows, QEP Summer Fellows (Year 0 only), and additional assessment scorers (as
needed). Programming includes faculty workshops, assessment scoring, and promotional
activities and items.
The QEP is headed up by a QEP Director, selected by the Topic Proposal Team and approved by
the UNCW Academic Affairs Division leadership (Provost and Vice-Chancellor for Academic
Affairs). The QEP Director will receive half of the full stipend in Year 0 ($18,000) and the full
stipend ($36,000) in Years 1-5 of the QEP. The stipend is equivalent to three months’ full salary
for those in Director positions. The QEP Director additionally receives a 2-course administrative
reassignment per semester for each semester of Years 1-5. The salary and course-reassignments
allow for 12-month coverage on the QEP leadership and allows time necessary to administer and
promote the QEP and its values at UNCW for the initiation, implementation, and completion
years.
The QEP Director will need administrative support as well to manage core QEP functions. We
envision three layers of support; an Assistant Director, an Administrative Associate, and Faculty
Fellows. The Assistant Director will have primary oversight of the workshops and assessment
processes. More precisely, the assistant director will work with the Faculty Fellows to define
workshops for each year, plan and schedule the workshops, and ensure payment of any speakers,

and support for the events. Additionally, the Assistant Director will work with the Faculty
Fellows to develop an assessment schedule, ensure assessment materials and reports are
collected from the teams and the individual grants, and supervise the drafting of the annual QEP
assessment report. The Assistant Director is supported in this role with a stipend of $18,000. This
stipend is equivalent to three months’ salary for those in the position of Assistant Director.
The QEP Director and Assistant Director are supported by a half time Administrative Associate
that will directly manage the QEP website (updates, design, redesigns as needed), administer the
QEP budget through the University’s Banner Finance system, scheduling, the core front facing
responsibilities of the QEP, and other duties as assigned. As the QEP is not an independent
department with permanent faculty, this role is expected to be primarily half time. In Years 0 and
1, this function will be a cost share with the UNCW Honors College, who will support the QEP
with partial support from an administrative associate in that office. As of Year 2, the QEP will
seek more comprehensive Administrative Associate support which may come in the form of a
cost shared position from the Office of Academic Affairs. The Year 0 and 1 shared line is
estimated at $4,000 per year and thereafter at $40,000 per year.
The Faculty Fellows are responsible for front line delivery of programs and assessment for the
QEP to help faculty and staff develop interdisciplinary learning activities and assignments, and
they will help facilitate assessment scoring each year. The QEP plans to bring on up to 8 Faculty
Fellows each year. We anticipate half of the Fellows will work on workshop programming, while
the other half will work on assessment. This exact division may vary from year to year, and the
QEP may not need a full 8 Fellows each year. Each Fellow is supported with a $4,000 stipend
paid in Summer Term 1 or 2 depending on the timing of the work being done.
The QEP Summer Fellows operate in Year 0 only and are assisting in developing the QEP and
drafting the full proposal. 12 Summer Fellows were brought on board and broken into separate
groups to work on parts of the QEP. This work consists of discussions on QEP programming,
implementation schedule, and budget items. Each Fellow is provided a summer stipend worth
$1200 paid in Summer Term 1. The budget support for this is a cost share by Academic Affairs
and the Provosts office. The Summer stipend is a term limited to Year 0. Fellows may opt to take
up a different role in the final QEP after it formally launches in Year 1.
QEP non-personnel administrative costs (Programming Costs)
The QEP has two core programming areas: workshops and assessment. The workshop topics will
vary from year to year, but will circulate around interdisciplinary pedagogy, course design, interprofessional activities, and guidance on building interdisciplinary teams and/or applying for
individual interdisciplinary grants. In the Initiation Period (Y 0) we envision 4 workshops, and 2
to 4 workshops each year in Years 1-5. In Year 0 Faculty Fellows are not yet in place, so the
costs for each workshop are separated out. In Years 1-5 Faculty Fellows will take on the function
to set up and run the workshops. Therefore, the workshop cost is absorbed in the Faculty Fellows
cost line. Workshops in Y0 are estimated to cost up to $1500 each for the workshop facilitator,
speakers, and workshop course materials.
Assessment is focused on the interdisciplinary teams and individual interdisciplinary grant
student learning activities. Assessment takes place in Summer Session 1 (May to June) each
year. Collection of assessment materials and planning for assessment scoring is managed by

Faculty Fellows, supported (as needed) by independently contracted QEP assessment scorers at a
cost of $1500 per year ($300 per person for a scoring team of up to 5 people).
Assessment and Workshops will require additional materials and support for those participating.
The QEP budget also includes lines for catering the workshops, and assessment scoring sessions,
up to $4000 per year. Additionally, there is a line for learning resources used in the workshops
and held by the QEP centrally. These resources may be electronic resources unique to
Interdisciplinarity, or hard copy materials distributed to attendees at the workshops, assessment,
or otherwise needed. Finally, the QEP is also budgeting a line for promotional materials for the
QEP to ensure the QEP is known across campus, and those participating are duly identified as
doing work associated with the QEP. These marketing and promotional materials will vary from
year to year, but could include items such as clothing, writing materials, and other items intended
to spread the name of the QEP and its activities across the campus community. The estimated
budget line on promotional materials is $7000 in year 0, and up to $20,000 per year in years 1-5.
The final programming part for the QEP is professional development. Each year, UNCW
maintains its membership in the Association for Interdisciplinary Studies. Any associated annual
conferences in AIS, or similar interdisciplinary conferences like the International Conference on
Interdisciplinary Social Sciences, or other such conferences (for examples, see
https://conferencealert.com/interdisciplinary-studies.php) are open to any member of the QEP
administrative team (director, assistant director, and faculty fellows) as well as participants in the
interdisciplinary teams and individual grants. The QEP will provide coverage for travel costs
related to participation in a professional interdisciplinary conference for individual presenting
materials or seeking professional development. The QEP estimates an increasing number of
conference attendees as the QEP matures and seeks $4,500 in conference costs in year 0, $10,000
in year 1, 15,000 in year 2, and 20,000 in years 3 to 5.
Interdisciplinary Teams Grants
The heart of the QEP lies in the two grant programs designed to enable and support
interdisciplinary learning activities at UNCW. The largest of these grant programs are the
Interdisciplinary Teams Grants. The QEP will fund 12 teams each for 2 or 3 years, up to $50,000
for each team to construct and support a well-defined interdisciplinary learning activity. The
Team Grants require that each team be made up of at least 5 people from different academic
units across different programs, departments, and colleges. And that each team builds a learning
activity that is sustainable beyond the life of the three-year grant period. The Teams grants are
awarded to teams that represent at least two different academic units on campus (see RFP in
Appendix 7). Up to 3 teams are awarded Interdisciplinary Teams grants each year in years 1-4.
Teams 1-3 are funded over years 1 to 3, Teams 4-6 are funded over years 2 to 4, Teams 7-9 are
funded over years 3 to 5, and Teams 10-12 are funded over years 4 to 5.
Team applications will be due on February 1 of the preceding academic year in Year 0 and
March 1 of the preceding year in Years 1-4, and the QEP Steering Committee will evaluate those
applications and make award decisions by March 1. Teams 1-3 will apply and be selected in
Spring of Y0, Teams 4-6 will apply and be selected in Spring of Y1, Teams 7-9 will apply and
be selected in Spring of Y2, and Teams 10-12 will apply and be selected in Spring of Y3. Years
4 and 5 will continue to distribute awarded grant funds to teams 7 to 12. Each grant is distributed
on a declining scale (unless otherwise requested) with $25,000 in grant year 1, $15,000 in grant

year 2, and $10,000 in grant year 3. Teams 10-12 receive up to $25,000 in grant year 1, and
$25,000 in grant year 2. The total budget for the Interdisciplinary Teams Grants is $600,000 for
the duration of the 5-year QEP period.
As outlined in the RFP, teams will submit annual reports after each year of implementation that
include how they have spent their funds and any budget revisions for future award years. Funds
will be administered and tracked by the Assistant Director and Administrative Associate, and
teams will be responsible for reporting the spending of funds in their annual report. Any
adjustments to budgets must be approved by the Assistant Director, who is responsible for
administering the budget and overseeing the correct use of funds through these reporting
mechanisms.
Individual Interdisciplinary Grants
The Individual Interdisciplinary grants are awarded to up to 20 people per year for each of the
five years of the QEP. Each award is valued at $5,000 per awardee. The individual grants
support a wide range of smaller interdisciplinary learning experiences. Activities that may be
funded include interdisciplinary course development grants, interdisciplinary study abroad
programming, interdisciplinary faculty research projects that include students, among others.
Individual grant applications will be due on March 1 of the preceding academic year (February 1
in Year 0), and the QEP Steering Committee will evaluate those applications and make award
decisions by April 1 (March 1 for Year 0). Funds will be administered and tracked by the
Assistant Director and Administrative Associate, and the individual will be responsible for
reporting the spending of funds in their report following the interdisciplinary learning
experience. Any adjustments to budgets must be approved by the Assistant Director, who is
responsible for administering the budget and overseeing the correct use of funds through these
reporting mechanisms.
The QEP Director is allowed discretion to deploy the individual grants through different existing
programs on campus as appropriate. For example, individual grants can supplement and expand
the number of Cahill grants awarded to interdisciplinary projects. Other examples include
supplementing International Programs grants for students, faculty related to interdisciplinary
faculty-led study abroad programs, Different College/School curriculum development grants.
The bulk of these individual interdisciplinary grants are to be awarded directly through the QEP
each year, but these supplemental uses of individual grant monies are allowed each year. The
total budget line for the individual grants is $100,000 per year for 5 years, or $500,000.

Detailed Budget
Item
QEP Administration
Personnel
A. QEP Director
Stipend (18K year 0, 36K years 1-5)
Course Release (2-2)
B. QEP Assistant Director
Stipend (18K years 1-5)
Course Release (1-1)
C. QEP Fellows, 8 at 4K per year
D. QEP Staff Support, SHRA
E. QEP Support
Interdisciplinary Learning Workshops
QEP Assessment Scoring Stipends
Summer Faculty Fellows (12x$1200)
Non-Personnel
Professional Development
Marketing, Promotion, Supplies
Learning Resources
Catering for CCC (QEP Workshops)

Y0 (202223)

$18,000

$4,000
$6,000
$14,400
$4,500
$7,500
$2,000
$4,000

QEP Administration Total
Interdisciplinary Team Grants
Teams 1-3
Teams 4-6
Teams 7-9
Teams 10-12
Total
Interdisciplinary Individual Grants
20 Awards Per Year ($5,000 each award)
Total

$0

Y1 (2023-24)
Initiation

Totals

Y2 (2024-25)

Y3 (2025-26)
Implementation

Y4 (2026-27)

Y5 (2027-28)
Completion

$36,000
$16,000

$36,000
$16,000

$36,000
$16,000

$36,000
$16,000

$36,000
$16,000

$198,000
$80,000

$18,000
$8,000
$32,000
$4,000

$18,000
$8,000
$32,000
$40,000

$18,000
$8,000
$32,000
$40,000

$18,000
$8,000
$32,000
$40,000

$18,000
$8,000
$32,000
$40,000

$90,000
$40,000
$160,000
$160,000

$1,500

$1,500

$1,500

$1,500

$1,500

$6,000
$7,500

$10,000
$20,000
$3,500
$4,000

$15,000
$20,000
$3,500
$4,000

$20,000
$20,000
$3,500
$4,000

$20,000
$20,000
$2,000
$4,000

$20,000
$20,000
$1,000
$4,000

$89,500
$107,500
$15,500
$24,000

$153,000

$194,000

$199,000

$197,500

$196,500

$75,000

$45,000
$75,000

$30,000
$45,000
$75,000

$75,000

$120,000

$100,000

$100,000

$120,000

$30,000
$45,000
$75,000
$150,000

$30,000
$75,000
$105,000

$100,000

$100,000

$100,000

$150,000
$150,000
$150,000
$150,000

$500,000
$2,078,000

Cost
Share

$14,400

Assessment Plan

We have embedded equity into our assessment praxis by using multiple sources of evidence,
including student perspectives, inviting alternate interpretations, increasing transparency in
results and actions taken, ensuring collected data are meaningfully disaggregated and
interrogated, and making evidence-based changes that will work for our students, UNCW, and
what we are trying to do (Montenegro & Jankowski, 2020). Specifically, we will be assessing
student work in the form of signature assignments, using rubrics already in place within our
university assessment practice (Critical Thinking, Diversity, and Global Citizenship), as well as
pre- and post-assessment surveys for all students who participate in interdisciplinary learning
experiences, as well as all faculty who design, develop, and facilitate them. Our assessment aims
to enhance student learning, not solely document it, so we plan to involve students at all stages of
the QEP process to ensure learning occurs (Brown, 2017).
The assessment plan focuses on the effectiveness of utilizing interdisciplinary learning to
enhance specific dimensions of three university-level student learning outcomes (SLOs):
1. Critical thinking
a. Influence of context and assumptions; and
b. Student’s position: position, perspective, thesis, or hypothesis.
2. Diversity
a. Knowledge of diverse perspectives and their roots; and
b. Evaluating claims and theories about diversity.
3. Global Citizenship
a. Knowledge of connections within systems; and
b. Use of diverse cultural frames of reference and alternative perspectives.
The assessment plan utilizes a multi-stage approach that will occur at three levels throughout the
implementation of the QEP: an evaluation of interdisciplinary learning project proposals, a postassessment of students’ signature work, and a pre-post assessment survey for faculty and for
students. Data collected at each level will be analyzed annually by the Assistant Director in order
to track longitudinal progress on QEP outcomes and to compare to existing assessment of the
respective outcomes occurring in undergraduate studies and other units.
Interdisciplinary Learning Proposal Selection Rubric
We developed a rubric to use in the evaluation of project proposals focused on three critical
aspects of interdisciplinary learning: discipline grounding, perspective taking, and common
ground. The rubric will also determine which projects are awarded funding through the QEP, and
it also provides data on how effectively each project aligns with these three aspects of
interdisciplinary learning. We anticipate using the pre-assessment data to conduct correlational
analyses on data collected during the post-assessment phase, which would allow us to examine
the features of interdisciplinary learning that are related to specific outcomes from engaging in
interdisciplinary projects.
Post-assessment: student/signature work product evaluation
We designed a rubric to evaluate students’ signature work products that are developed as part of
the interdisciplinary projects funded through the QEP. Signature work products will be identified
in project proposals and should be germane to the disciplines and/or topics explored in the
respective projects. The rubric will be used during an annual scoring event where faculty from

across campus will evaluate students’ signature work products for how well they demonstrate
outcomes on the three SLOs identified above (critical thinking, diversity, and global
citizenship, ). Ratings will be compiled and compared annually to examine change over time and
will also be used to compare to ongoing assessment of undergraduate studies curricula.
Undergraduate studies have agreed to align data collection cycles for campus-wide student work
products with the assessment cycle for the three SLOs connected to the QEP.
Faculty perspectives: pre-post assessment survey administered at start and end of projects
To facilitate faculty reflections on interdisciplinarity, a pre-post assessment survey was
developed that will be administered to faculty (and staff as applicable) at the start and end of
their project funding cycles (see Appendix 12). We adapted instrument items from existing
literature and focused on situating the assessments of the three SLOs in the context of
interdisciplinary learning. In addition, we added a matrix to examine interdisciplinary
collaboration competency, which allows additional data to examine and track discrepancies and
growth among faculty members of UNCW. Analyses will allow us to track shifts related to
faculty perceptions of interdisciplinary learning as well as help us identify resource needs to
better engage and facilitate interdisciplinary collaborations. They may also help us inform
campus efforts to improve policies and procedures relative to interdisciplinary collaboration.
Student perspectives: pre-post assessment survey administered at start and end of experience
To facilitate student reflections on interdisciplinarity and add contextual information to their
performance, a pre-post assessment survey was developed that will be administered to students
before and after their interdisciplinary learning experience, where they will self-evaluate their
competence (see Appendix 11). We adapted instrument items from existing literature and
focused on situating the assessments of the three SLOs in the context of interdisciplinary
learning. In addition, we added a matrix to examine interdisciplinary collaboration competency,
which allows additional data to examine and track discrepancies and growth among students of
UNCW. Analyses will help us identify needs to better engage and facilitate student
interdisciplinary learning experiences.
Assessment Timeline
The Assistant Director will collect pre- and post-assessment surveys for faculty and students, as
well as the signature assignments, at the end of the semesters in which the interdisciplinary
learning experiences for team and individual grantees occur. In May, at the end of each academic
year, they will organize a scoring session for signature assignments. They will then analyze the
results and report their data analysis to the Director at the end of May. In June the Director and
Assistant Director will review and reflect on the assessment findings to determine any
recommended changes or adjustments to the assessment plan, including its goals, baselines and
targets, measurement, and results. Assessment will be managed using a map similar to our
general education curricula map:
SLOs
Course
Course
Faculty Assessment Description Criteria or
Results
(s)
Name
Names Task Name of
competencies
Assignment to be
assessed

Use of Assessment Findings
Assessment findings will be used to make decisions about any changes that might be necessary
for the QEP. Assessment results will also be included in the annual impact report that will be
presented to the Provost’s Advisory Council, the University Assessment Council, and other
relevant stakeholders.

Appendix 1: Interdisciplinary Task Force, QEP Committees
Interdisciplinary Task Force
The Task Force was co-chaired by Dr. Kemille Moore (Senior Associate Dean, College of Arts
and Sciences) and Dr. Shawn Bingham (Director, Honors College). Other members of the Task
Force included:
Cem Canel
Director, Congdon School
Ulku Clark
Professor, Information Systems
Nathan Crowe
Associate Professor, History
Director of the Office of Applied Learning and Associate
James DeVita
Professor, Watson College
Emmanuel Harris II
Professor, Africana Studies and Spanish
Josalin Hunter-Jones
Assistant Professor, Social Work
Joseph Long
Assistant Professor, Earth and Ocean Sciences
Beverley McGuire
Professor, Philosophy and Religion
Laurie Patterson
Associate Professor, Computer Science
Nivine Richie
Associate Dean, Cameron School of Business
Nathan Saunders
Associate Director, Library Special Collections
Director Women and Gender Studies and Associate
Dana Stachowiak
Professor, Watson College
Bill Sterrett
Associate Dean of Outreach, Watson College
Elizabeth Woodard
Associate Professor, School of Nursing
QEP Topic Selection Committee
Dr. Carol McNulty (Interim Associate Provost for Undergraduate Education and Faculty Affairs)
and Dr. Narcisa Pricope (Professor in Earth and Ocean Sciences) served as co-chairs. Other
members were:
Kristin Bolton
Assistant Professor, Social Work
Ulku Clark
Professor, Information Systems
Lance Cummings
Associate Professor, English
Doug Engelman
Visiting Assistant Professor of Sociology
Yvonne Marsan
Laboratories Manager, Earth and Ocean Sciences
Director of Institutional Effectiveness, Institutional
Kim Miller
Research and Planning
Erica Noles
Lecturer, Psychology
Michele Parker
Associate Professor in Educational Leadership
Jamie Russell
Director of Office for Student Leadership & Engagement
Meghan Smith
Health & Human Services Librarian, Randall Library
Senior Instructional Designer, Distance Education and
Colin Taper
eLearning
Director Women and Gender Studies and Director of
Will Wilkinson
University Learning Center

University Assessment Council
Andy Mauk
Kim Miller
Jacquelyn Lee
Terrell Bryant
Lea Bullard
James DeVita
Ania Peczalska
Michael Smith
Jaci Webb-Dempsey
QEP Topic Proposal Team
Kemille Moore (lead)
Paul Townend
Mark Spaulding
James DeVita
Dan Masters
Shawn Bingham
Nathan Crowe
Aaron Wilcox
Beverley McGuire
Christine Pesetski
QEP Implementation Team
Beverley McGuire
Kemille Moore
Paul Townend
Mark Spaulding
James DeVita
Dan Masters
Shawn Bingham

Associate Provost for Institutional Research & Planning
Director of Institutional Effectiveness
Director of Center for Teaching Excellence
Graduate Recruitment Specialist, College of Arts and
Sciences
General Education Assessment Coordinator
Director of the Office of Applied Learning and Associate
Professor, Watson College
Director of Student Affairs Assessment, Research, and
Planning
Director of Institutional Research and Analytics
Director of Program Assessment, Accreditation, and
Development (CHHS, Cameron, Watson)
Senior Associate Dean, College of Arts and Sciences and
Associate Professor, Art and Art History
Professor, History
Professor, History
Director of the Office of Applied Learning and Associate
Professor, Watson College
Associate Professor and Chair, International Studies
Director, Honors College and Associate Professor,
Sociology & Criminology
Associate Professor, History
Chair and Associate Professor, Art and Art History
Professor, Philosophy and Religion
Assistant Provost for Academic Advising and Director of
University College

QEP Director and Professor, Philosophy and Religion
Senior Associate Dean, College of Arts and Sciences and
Associate Professor, Art and Art History
Professor, History
Professor, History
Director of the Office of Applied Learning and Associate
Professor, Watson College
Associate Professor and Chair, International Studies
Director, Honors College and Associate Professor,
Sociology & Criminology

QEP Faculty Fellows
Babette Boyd
Jamy Chulak
Ulku Clark
Elizabeth Crawford
Stephanie Crowe
Kelley Hanna
Tiffany Lane
Julia Morris
Xaver Neuermeyer
Erica Noles
Ginger Rhodes
Cici Yang

Lecturer, Sociology & Criminology/Africana Studies, CAS
Associate Clinical Professor, Respiratory Therapy, CHHS
Professor, Cameron School of Business
Associate Professor, Watson College
Associate Director, Academic & Research Engagement,
Randall Library
Lecturer, World Languages and Cultures, CAS
Associate Professor, Social Work, CHHS
Assistant Professor, International Studies, CAS
Assistant Professor, Cameron School of Business
Lecturer, Psychology, CAS
Professor, Math, CAS
Assistant Professor, Communication Studies, CAS

Appendix 2: QEP Selection Timeline
Date
September 15, 2021

Event
Pre-proposals due

Additional Information
Access the Microsoft Forms link to enter preproposals. You will also find resources to help
in the development of your pre-proposal.
This RUBRIC will be used to score preproposals.

October 1, 2021

Notifications

Selected pre-proposals will be invited for full
proposal development. You will be notified if
your ideas connect to another submission and
could potentially be developed into a
combined full proposal.

November 7, 2021

Full proposals are due

Full proposals and recorded campus
presentations due.

November 15-30, 2021

Presentations for campus We will use a “flipped” approach whereby
and external stakeholders; presentations can be viewed asynchronously
feedback and voting
with a synchronous Zoom Q&A session. All
campus/internal and external stakeholders will
be invited to the Q&A and will have an
opportunity to provide feedback and cast a
vote for the final topic recommendation.
Announcement
The QEP topic will be announced and
of QEP topic
planning for implementation begins
immediately thereafter.

Tentatively January
2022
September 2022
March 2023
August 2023

Draft of QEP for informal SACSCOC provides UNCW informal
feedback
feedback of the QEP submission to inform and
guide final submission.
SACSCOC onsite visit
The final QEP is submitted six weeks prior to
the onsite visit (February).
QEP launched at UNCW Upon approval from SACSCOC, the
new QEP launches fall 2023.

Appendix 3: QEP Proposal Rubric and Guidelines
QEP Proposal Rubric (for Pre-Proposals and Full Proposals)
Rationale

MissionDriven Scope
(Description)

Goals,
Outcomes&
Mebics

Exemplary (3)
Ralionales....-,ds lhal h topicaitte,ses a
widespreadarea f..-d...,lopmenl..-adihsses a
cmcal need lo....,., sluderi leaml'l!I,the
learningenvmurml, andhr studentlea~
needs al UNON.Thetopici"l:orpolaes
111oolsc.,tirayand irdusive appmacheslhal
appeallo a widerange of consliuenls.

Acceptable (2)
Under-Developed (1)
Ralianak,"'4'porlslhal this topicaddrns,iesa Ralionaleneeds adiilianalde""'opmml11one ..locaizedarea for developrrml..-a need lo
mored the folol'lingarea(s):
....,., sluden leanng, the 1ea~
□
To dOOD1slrale
lhal h is an OJJOrlanl
area
emmnnert, and/orstuderi Iearing needs al
lo
sludenllearning,the leamll!I
UNCW.Tl-istopicappealslo a wideranged
""""""""""· andhr studeri leanng need al
consliuenls.
UNCW
□
Desamg howa wil appeallo a widerange
d comtiuens.
Pn,posars des.,..ion pn,senls
l'nlposal'S descriptionJlll"leRS
Pn,posars des.,..ion needs adiilianal
d"""lopmenlin one m-llllre d the folol'ling
lo the!Mssiond I □ Ali!rJEnl
□ Wehrliwaled al~
lo the!MssiondUNON!
I UNCW!
□ Ali!rJEnl
lo al least one d]UNCW's I area(s):
□ Alignrmnl
lo the!Mssiond UNCW!
~nrnenl lo one or ITIIIB
□ A wel-arliculaled
I strategicPriorities!
dl)NON's Shale!i!;Prirriiesl
□ Cmnu,icales the sa,pe d the topicand □ Denmslral~ •~•
lo al least one ..llllre
dl)NGW's
ic~rirriies!
□ A wel-arliculaled
i1es...,liand a planfor
mies forfact.ty,stall,sludenls,and
variouscarq,us ..,i,,
~lion
lhal adihsses the mies and
□
Desamg the scope ofthe topicand the mies
priq,alion d faa.rly,slalf,sludenls,and
d faa.rly,stall, sluderis, and,,,.., ... tafl1lUS
□
Topicaddresses studentsua:ess
...as
...as
appmachesand rn,lhods
varioustaf111US
Topicmies on .. .;...,act ORsludenl
□
□
Denmslralll!I clearalignrmnllo studen
□
Topicaddresses reslUl:eS
sua:ess "l'!'fllache•..-methodsthal have
sua:ess "l'!'fllache•and lll!lhods
been shownlo be effedive
□
Desamg IBSCU1:e9 needed
Topicadihsses tunan,fi..,.I, and!..-space
□
resornes
Presens al least 3 clearlyartrualed goalsthal
Presenlsal leaol2 wel-wnlengoalslhal can Pn,posars goalsare genericOR11111
~ned OR
can be rmasured and are alignedlo sluderi
be rneaswedand are alignedlo student
unablelo be rmasured and need r..ther
learningoul1DTES (Mlte: Thisdoes nut need ID lea~ rucorn,s
d"""lopmenl
be an emauslive list!

Note_ Crilenonfor•hichnornfrxmafion

1sp,esenled•1lbe

'""'°""

scowd a zero_

QEP Proposal Guidelines
Though feedback from our campus and community will play a key role in choosing a QEP
project, the committee will use your full proposal for evaluating the quality of your project and
how it fits into QEP goals. To help you with this proposal, we have divided the QEP standards
into 5 sections. Your full proposal should clearly detail each of these sections.
Overview. What are your central goals? Why do they matter to the various stakeholders on
campus and in our community?
Context. How does your project address UNCW’s mission and values? What data supports the
critical need(s) you are addressing? What will be “value-added”? Be sure to include a clear and
descriptive thesis that articulates your approach.
Project Description. Clearly describe what is being enhanced by giving examples of how it will
be integrated throughout campus. Give a vision of what this might look like in 5 years. Articulate
challenges and how you might address them.
Literature Review. Provide any research that contextualizes your project. How does your
project appeal to many disciplines? Who might serve as director? Name at least three external
persons who can serve as a lead evaluator.
Budget. Provide an overview of a 5-year budget. Be sure to outline each phase: Initiation,
Implementation, and Completion. List of important resources: personnel, space, equipment, etc.
Assessment Plan. Clearly articulate the specific end goals and how they will be measured. These
goals should be connected to student success or learning outcomes. Explain how the data will be
collected and analyzed. How will they be used to reevaluate the project through each phase?
Consider this a draft document for QEP evaluators. Submit your proposal using block formatting
and clear section headings (see QEP document as example).

Appendix 4: Diversity, Global Citizenship, and Critical Thinking Rubrics
UNCW Diversity Rubric
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.......

DVI•21:a.:al

DV2Ka..-leilpef•ffel"Se
p«,pediYesa■•t1i•

,-Is

(eel <N'le)lew!I pe,formance.

Bmcbma:kl

Milestanc 2

MilCSIDD.e3

U SICS some tr:rminal.ogy
sonomuing dmr.aity. bot
idmtifics few. if •Y. cL the basic
d..rmmts of an. isme ocdteme
n,gacdng hom... dvcmty_

Idmlifies some cLthe basic
elanmts of an. isme m thcmc
n,gac<ing human dvcnity.
Dcsai.plion is UlCIJlll.ph:tE:
m
cantains some inacauacics m
m.iscon.cqitions..

Attmaldy aplams the m.ajmc
elements man. isme 0£ dte:m.e
n,ganing human dvcnity.

ldmtifies some clements of the
paspaDYl:s cL a specific social
gn,op mgroops,. but docs not
dr:mon.slno: an awanncs:s of
societal m m1ID:ral.i.nftucaccs oa.
thosl: pnpedives..

ldmlifies some dcmmts of the
paspa::lives of a specific social

E;quinsthcimp--m
the paspcclives ma specific
social group m gmups and
discnsscs how culture and society
influcnad (and amlUme to
udlnena,)lhos,-divcs_

group or- groups and providts
some cqianali.DD. ofhow ml1Dn:
and sociely influcnad (and

conlimu:

1D influmce)dmse

paspcdivcs..
Pn:scnts a:nanuw

Pn:smts cvi.dcnc:cthat has hem.

s__.,..-.icw1cncc

-is

fadnal wi.dumt cp:m.omng: lo
dlescribe1hemfl.1ffllCe c#human.
civccity ua the hi-,, aad/ur
JI<SCDtcollurc mthe u.;11,d

bkm mainly asf...,,.. liulc quc:moningto SIIJIIXS1:a
discussion oftheudlnena,
oe
human dvccity ua lhc:hi-,,
andfm pn:sad coltmc of the
Uni.11:dSlaies..

set d
evi.«Dce that has hem. take.a as

DV3 l::uaiiliaar

.mswty, • ..-y,
a■• EaU.re

_._

DV41:.d.2lillcduasa■•

•e.ies:alt-t
... ....iy

Attnnpts to provide cwlcncc backs up m cispotcs a dai.m,,
aqummt ... thcmyn:ga-dngthe
iati:qjay bc:lwcm. livr:r.ity~
idadity and apaimcc,.
howcn..
cvidm.cc is ina:mcatc oc
umd""d.

mdr:na::

Prm,idr;s some acmnte

that backs up m cispotcs a daim..

a,gumcnt orthcmyn,gac<ingthe
ink:qjay bc:lwcm. civr:r.ity ~
idcldity and ripen.ma:_
Argomad: is not cmnP-CR~ and
cridma,
otbac
may
be
ina:curalE orumd.atcd.

n:levat and has

midagunc smn.e amount

m

c;umm.atim oflhc: iDllucua,

oC

human dvccity .., the hi-,,
andfmprcsad colture flthe
Uni.tEdSbns..

a.a:mac

___
rlan.issoc

ty_ reganiag
mthcmc

Ilscusses in detail the
pr:r.;pedi.vcs d a specific social
gruo.p QI" groups and

cmnprehr:nsivd.y cumim:s how
colton: •d society iaflumced
(and amlimre toinftoencc) !hos,
pcr.;pedivcs.
Sopp;c, _....,.,...,

wpedicm to -the

Pn:smb:

Capstanc 4
Provides a cmnprchaasivc,.
dmii1ed..and acamft dismssion

mmnceth.at is rdevant

and

tbomoghly vdkdto the dd:ailcd ..............,

oe

lhc:iD1lucDa:oChomm
dvcmty.., the hi-,, and/me
""''""' mlture mthe United

--

Pfts:mb an. ffldm.a:- based.,

an evi.dmce- based,.
aad sob5tantially

,omplrtc argomcnt lir ...
agaimt a claim.~ agomad:
m
thcmy <'l!)D'GDg the mtcqhy
b-=,
dvecity. identity and

apricn=
May admm,kdgc
otbacvicwpomt(s).

...,.,..
andwdl-tbougld:-out
a,gnmentlir meagi,insta daim.
a,gnmentmcthcmyn,ganing
the mtcrplay bctwccn dvccity.
identity and_,.....,_
-~·

mwpoin1(s)_

annpclmg

UNCW Global Citizenship Rubric
Evaluators are encou.-oged to assign a zero to any wo,t-sampleorcollection

GClP>daallm..-1

GC2

.. p,

x:.... w • .r ce■■edia■s
williia s,st-s

Mil.at-el
ldadi.fi.cs du: m.ain fads
associated wi1h the :nie¥ald:
global issues.. processes..
!rends. and syst,,ms_

Dcsaibcs compODalts of
glob,!_(,)
....danomtr.ding undcrstandng
ofdu: inkn:omu:ctcme5s

DClllOllSlrilRs a limited

.,;,i,;..-...,g1ob,1

-Cs)

_(,)
GC3

Use.r•ff'B'•E■hr:al

.r

fraaes
refa-tau
alteniafwep•311•ha

••

mul.rsbndmg

.r aifleraices

Cons:iebS anly one· s own
puspectivc or uses oaly one

perspective a.s wd.1 as own m
uses at team:two fum.c:s of
rdaau:c what disms!ing:
global issncs..

nameormrn:na:whm.

caltoral dffa<nccs and
cvidau:cs a sdf--cr:ntri.cview
ofm)tun,_

of

Oaamm,lly

dlfucn=.

tlwogh may be
lrooblcd by .mbiguans
9.ID.alions..May have fixed

""""'Dc:saibcs Cfttds which have
changed mecould dumge
global society m
envimnmcatwith. Jittic m llO
m.m.1ion.m d:hical
dimm.sion.s..

shows

.,,_,.oem1tor.,1

ideas --

GCS E .. WII ,--silliity

andpm,css(cs).

--~·-

andpro,css(cs)_

Shows minim.um acaptana:

mthe

iatcn:ona.cdcdncss
.,,.lhia/bctwca,
gl-

discussing: global issncs..

CC:4 Ta-...ce

o/wort-thot doanotmeetbencbmad(cel

&.di•:arkl
ldm.tifies fr:w fads associab:d
wilb. the mcvanl: global issues..
process~ mnds,. and systems:
fadmll ff1Uf'S m.a.ybe pnscnt..

--d"

---~
mold ch.angc glmm.'9UOll.1llClll.

...

sociely

CaJ1!1laae4

Thomoghly '5.scu.ssr:sthe
m.ain fads associated ,rith the
........
global,,,..,_
pnx:csscs. trmds. and

sy,tcms_

Drmon.macs anuaaced
undamndng
of the
iiltucanncc1rmcss
wi1hin/bctweca. cmnpla.
glob,! sy,tcm(,) and
pnx:css(cs}.

Considers and appics m:olliple

DICIDIKl5t:ntcs on-going

per.;pedives ad'o.-funnes fX
rcfaau:c in ad.ition ID ODC~ s
own when lli.simmng'.global
issncs..

aploralim, andinttg,,,lion of
m:ol1iplcpcnpcdivcs and'..frames mrc&:nm:cin addilion
to onc~s own when lli.scos!ing:
global iSSllCS~

--"'--

Shows accqibm.a:

of mltmal

mltnr.al ciff'aau:cs,. ad can
mamage in some ambiguoos
9.ID.alioa.s_
Shows some
ftmbili1y,1xrnt ____

dilf=cs.indodng
or hidden ciffcrcna:s~ and is
aotbuuttcd by .mbiguoru;
sitnaions.. Has flmblc ideas

occ:a based oa. 1hat

abc:m:wtut-s:hoold"' oa::o..Cft:ll in cmnpla 9.ID.alioa.s_

Considers the dhic,I

Dcma:asantcs
a:nunitm.mt 1D
ad,. live,, and acak: dhic:ally in

.,,_,c.

ldmlifics dhic,I dmensionsof
padimla..- aan ad decisions

one}levelpe,formance.

Mil.eslaae3
ldadifies du: m.ai.nfads
asso::iatcd ,rida 1he mcvanl:
global issnes.. processes,.
lrmds. and syst,ms, aplaming
the ddails rL a
few_
Dcman.stralrs a fairly
annpldc_yrtbasic.
undcrsbndng oethe
intrrnJonrrtrducss
-.....-....global
sy,ma(s) and pn,,css(cs)_

clm.emioa.s mownaan and
decisions that awdd either
mhana, ... dmmish global
socictJ'm-CllfflOllJllellt.

cnhancc global
sm:icty m m.vimmnmt.

an -1D

UNCW Critical Thinking Rubric

Milestones
4

3

Benchmark
2

I

Explanation of issues

Issue/problem to beoonsidered critically is
stated dearly and de<rnbed
compnnernivd.y, delivering all rd.evant.
information necessary for full
understanding

Issue/problem to beoonsidered critically is
and clarified so that
stated, de<;cribecl,
understanding is not saiously impedo.1by
omis.sioos.

Issue/ problem to be considered critically is
stated but de<rnp.ion leave. some terms
unckfined, ambiguities unexplored,
l:o.mchries undetermined, and/ or
background; unk=m.

Issue/ problem to be considered critically is
stated without clarification or descrip.ioo.

Evidence
Stlttting and 111ing
informationJo invutigatta
point of viewor rond111ion

Information is taken from source(s) with
mough inl<:Ypraation.levaluation to devd.op
a comp-ehensive anal}&sor synthesis.
v iavpoints of experts are questioned
thoroughly.

Information is taken from source(s) with
mough inlerpretaticn/ evaluation to devd.op
a coherent analy.,isor synt.he.is.
Viewpoints of experts are subject to
questioning

Information is taken from source(s) \vith
some intffi:ntation/ ev.duatioo, but not
mough to de>.'Clopa coherent analysis or
synthesis
Vie\.\.pointsof experts are taken as nn.tly
fact, with little questioning

Information is taken from so.irce(s) \\ithou.
any interprt:tation/ evaltnt.ion.
Viewp:>intscf experts are taken as fact,

Thoroughly (systemat;a,Jly and
rrx:.thodically)analy.res own and others'
as.sump.ions and carrf ullyevaluates the
relevaoce of contexts v.hen pre,enting a
position.

Identifies ov.n and a.hers' a5Sump.ions and
several relevant.contexts when ixesenting a
position.

Questionssomea5Sum{Xi0ffi Idertifies
several relevant contexts when presenting a
pooition. May be more awMe of others'
assumptions than one's own (or vice ve-sa).

Student's position (perspective,
thesis/hypothesis)

Spocific position (perspective,
thesis/hyp::,thcsis) is imaginative, taking into
account the canplexities cf an issue
(perspective,
Limits cf fX'.l'iition
thcsis/hyp::,t!K'Sis)are ac:knc7Medged.
Others' points of view are synthesized
within fX'.l'iition(perspective,
thesis/hyp::,thcsis).

Specific IX)Sition(persp.n.ive,
the.Whyp::,thesis) takes into account the
complexities of an issue.
Others' points of view are ackna....tedged
\"vithinIX)Sition(perspective,
the.is/hY[X)lhesis).

Specific p::>sition(perspective,
thcsis/hyp::,the,is) ockna,.vl.oJgesdifferent
sides of an issue

Conclusions and related outcomes
(implications and consequences)

Conclusions and related rut comes
(consop:nces and implications) are logical
and reflect student's informo:1evaluation
and ability to place evidence and
perspnives discussed in priority orcb-.

Conclusion is logically tied to a range of
information, including q:posing viewp.)ints;
related outcomes (consequences and
implications) are identified clearly.

Conclusion is logicallytied to information
(because information is chosen to fit the
desired oondusion); some related out.comes
(consequences and implications) are
identified dearly.

Influence of context and assumptions

I""hou'

questioo.

IShc,.-.san emerging awareness of present
assump.iais (sometimes labels assertions as
assump.iais).
Bcgi.115
to idtnify some rontexr.s \\-001
pre,enting a position.
Specific fX'.l'iitioo(perspoctive,
thesis/hY[X)lhe.is) is statoJ, tut is simi:futic
and obvious.

I
I

Cooclusioo is incon.sis.entlytied to some cf
the informatioo discussff:I;related outcomes
l(coosequences and implicit ions) are
oversimplified.

Appendix 5: Resolution Endorsing the Interdisciplinary Learning QEP
Whereas UNCW is committed to advancing student learning and asking big questions
And
Whereas interdisciplinary and interprofessional collaboration enhances campus culture by
contributing to the development of intellectual community and a shared sense of purpose
And
Whereas interdisciplinary problem solving has a demonstrated capacity, through the integration
of multiple perspectives, to improve critical thinking and encourage diversity and global
citizenship
The [entity] hereby wholeheartedly endorses the Quality Enhancement Plan “Interdisciplinary
Learning Experiences: Ways to Enhance Higher-Order Thinking” and encourages
administration, faculty, staff and students to support its efforts and cooperate in proposing and
developing team and individual approaches to interdisciplinary learning.

Appendix 6: Timeline and Actions (2022-2028)
QEP Activities

Year 0
Fall
2022

Year 1
Spring
2023

Summer
2023

Year 2
Fall
2023

Spring
2024

Summer
2024

Year 3
Fall
2024

Spring
2025

Summer
2025

Year 4
Fall
2025

Spring
2026

Summer
2026

Year 5
Fall
2026

Spring
2027

Summer
2027

Year 6
Fall
2027

Spring
2028

Summer
2028

Fall
2028

Connect and Collaborate Sessions
Interdisciplinary Learning Workshops
Grant Application Drop-In Sessions
Review Individual Grant Applications
Review Team Grant Applications
Interdisciplinary Learning Showcase
Reflect on Program Activities
Assessment of Student Work
Compile Annual Report
Present Annual Report
Submit 5 Year Impact Report

Alignment with QEP Goals:
Fund interdisciplinary teams around crucial questions that require interdisciplinary learning and address DV, GC, CT
■

□

Offer grants for individual initiatives in interdisciplinary pedagogy and curriculum development around DV, GC, CT

□

Organize workshops about designing, developing, implementing interdisciplinary learning experiences that address DV, GC, CT

■

Facilitate and encourage interdisciplinary collaborations among faculty, staff, and students

■

Improve student learning about diversity, global issues, and critical thinking

Appendix 7: Request for Team Proposals
Purpose

The Interdisciplinary Learning QEP offers grants to support UNCW faculty and staff in building
interdisciplinary teams across departmental and college/school boundaries organized around a
shared question(s). This teams-based approach seeks to leverage interdisciplinary learning to
improve student learning concerning diversity, global issues, and critical thinking. Teams
commit to develop interdisciplinary learning experiences that enable students to (1) understand
the ways in which knowledge is constructed, validated, and communicated in multiple
disciplines or professions (disciplinary grounding), (2) analyze problems and issues from these
disciplinary perspectives and reflect on their own biases and assumptions (perspective taking),
and (3) generate new understanding that would not have been possible using a single discipline
and integrate their insights (integration).

Depending on the team’s focus – question(s) developed around diversity, global issues, or
critical thinking – the integrative, interdisciplinary learning experience should also enable
students to:
• Discuss perspectives of a specific social group or groups and comprehensively examine
how culture and society influenced (and continue to influence) those perspectives
(Diversity: DV2)
• Present an evidence-based, accurate and well-thought-out argument for or against a
claim, argument, or theory regarding the interplay between diversity, identity, and
experience, and acknowledge competing viewpoint(s) (Diversity: DV4)
• Demonstrate a nuanced understanding of the interconnectedness within/between complex
global system(s) and process(es) (Global Citizenship: GC2)
• Demonstrate on-going exploration and integration of multiple perspectives and/or frames
of reference in addition to one’s own when discussing global issues (Global Citizenship:
GC3)
• Thoroughly analyze own and others’ assumptions and carefully evaluate the relevance of
context when presenting a position (Critical Thinking: CT 3)
• Acknowledge the limits of their position and synthesize others’ points of view (Critical
Thinking: CT4)
Team grants will support UNCW faculty of varying rank, staff, students, and community
partners in building teams of at least 2 distinct disciplines across departmental and
college/school boundaries that design at least one learning experience for upper division
students. Preference will be given to teams that involve more than one school or college, have at
least five team members, and draw from three or more schools, departments, or programs.
Awards are for up to three years and include up to $25,000 in year one, $15,000 in year two, and
$10,000 in year 3 if projects are continued. Successful projects will align with the university
mission, interdisciplinary learning best practices, and the broad objectives of the interdisciplinary
learning QEP. Projects must include interdisciplinary learning opportunities for students, but
they may also include creative/research work, community engagement, public programming, and
other collaborative activities designed to address project questions.

Interdisciplinary learning involves more than studying an issue or approaching a problem from
multiple perspectives; it entails integrating insights from disciplines to generate new
understanding and envision creative approaches to such issues and problems. Interprofessional
learning is a type of interdisciplinary learning, understood as two or more professionals learning
about, from, and with each other to enable effective collaboration and improve outcomes.

Application Requirements

Provide the following information about your team’s approach to interdisciplinary learning:
• Title (up to 150 characters)
• Summary: In no more than 750 words, state the organizing question(s) and goals for
your interdisciplinary/interprofessional learning experience, a summary description, and a
proposed timeline. Summary descriptions must explain how you will facilitate
interdisciplinary learning experiences that include disciplinary grounding, perspective
taking, and integration of insights, and how you will address the particular outcomes tied
to either diversity, global issues, or critical thinking. Such experiences might include, but
are not limited to, courses, independent studies/practicums/internships/research
opportunities, and study abroad experiences. Please be specific about your learning goals,
learning activities, and signature assignments that assess students’ integrative,
interdisciplinary learning about either diversity, global issues, or critical thinking.
Include examples of potential signature assignment(s) and assignment prompts that
call for students to analyze issues and problems from multiple disciplinary or professional
perspectives and integrate these insights, as well as other measures that might
demonstrate progress towards learning goals (NOTE: if instruments for assessment have
not been developed, a plan for the development and testing of future assessment
instruments must be included as part of the proposal).
• Collaborative statement of no more than 250 words identifying all team members
(including titles/classification and discipline areas) describing briefly how each team
member will contribute to the interdisciplinary learning experience. Each team member
must have Chair/Supervisor and Dean approval. Each team must identify the
principal organizer of the team.
• Requested Amount and Budget Narrative (up to $50 K over three years, $25/$15/$10);
Detail how the anticipated funds will be used. Funds can be used to support participant
stipends, course releases, graduate student support, materials, software, etc. Include a
timeline of activities that shows how funds will be spent or encumbered by April 1 and
student work submitted by May 1.
• A Short CV for all team members

Criteria for Evaluation

Required:
• Interdisciplinary Learning Design
o Clearly identifies interdisciplinary question(s) and learning goals
o Clearly explains how learning activities will facilitate disciplinary grounding,
perspective taking, and integration of insights from those disciplines
o Clearly explains how interdisciplinary learning will address particular learning
outcomes tied to diversity, global issues, or critical thinking
• Assessment Plan

o Includes potential signature assignment(s) and assignment prompt(s) that
facilitates integrative, interdisciplinary learning
o Includes multiple measures of assessment (direct and indirect; formative and
summative) for determining progress towards learning goals
o Identifies faculty responsible for gathering relevant assessment data and analyzing
student performance
o Provides clear and thoughtful description of key assessment tasks, including how
assignments align with learning objectives and assessment instruments and/or
surveys, and rubrics
• Collaborative Approach
o Clearly explains how particular disciplines / professions connect to shared
question(s) and will contribute to interdisciplinary learning experience
o Includes at least five team members
o Identifies a principal organizer
o Involves two or more schools, departments, or programs, with preference given to
those who involve more than one school or college
o Includes various ranks of faculty
• Budget
o Aligns spending with needs of integrative, interdisciplinary learning experiences
o Accords with appropriate university regulations about stipends and other
expenditures
o Provides clear justification for budget expenditures
o Identifies and potentially incorporates other campus-based or external funding
opportunities that align with planned activity, if appropriate.
Recommended:
• Contribution to Campus: proposes programs, events, and/or exhibition opportunities for
campus community tied to the topic of their interdisciplinary learning
• Student Demographics: engages students from multiple departments, programs, schools,
or colleges
• Sustainability: identifies opportunities to develop curriculum and programs to encourage
interdisciplinary teaching and learning.

Grant Terms
•
•
•
•
•

All awarded applications will receive three (3) years of renewable funding as follows:
funds up to $25,000 for the first year with the possibility for funding renewable at
$15,000 for the second and $10,000 for the third year.
Teams will be expected to deploy pre- and post- surveys to students and faculty for use in
QEP Assessment
Teams will be expected to offer presentations and/or workshops about their
interdisciplinary learning experiences once a year in collaboration with campus and QEP
leadership
Teams will be expected to facilitate interdisciplinary events around their identified
question, problem, or issue (talks, campus poster sessions, panel discussions, etc.)
At the end of each funded semester, we will collect signature assignment(s) from that
semester for assessment and expect a brief report on the team’s current progress on the
integrative, interdisciplinary learning experience (goals, activities, and signature

•
•

assignment(s)), its use of funds, faculty and student activities undertaken, and a reflection
on the current semester’s progress.
At the end of each year of implementation, reports should also include a discussion of
any adjustments, discoveries or adaptations made, as well as budget revisions for future
award years.
Teams will be expected to participate in yearly assessment of signature assignments

Appendix 8: Team Proposal (Pre-Assessment) Rubric
This analytic-summative rubric is designed to rate and rank interdisciplinary team proposals.
Criterion for which no information is presented will be scored a zero.
Criteria
Interdisciplinary
Learning Design
(Summary)

Exemplary (3)

Acceptable (2)

Developing (1)

●

●

●

●

●

Clearly identifies
significant interdisciplinary
question(s) and learning
goals
Clearly explains how
interdisciplinary learning
will address particular
outcome tied to diversity,
global issues, or critical
thinking
Clearly explains how
learning activities will
facilitate disciplinary
grounding, perspective
taking, and integration of
insights from those
disciplines

Interdisciplinary ● Includes one or more
example of signature
Learning
assignments and
Assignments and
assignment prompts that
Assessment Plan
specifically demonstrate
(Summary)
students’ ability to analyze

●

●

●

issues and problems from
multiple disciplinary or
professional perspectives
and integrate these
insights.
Includes multiple
measures, including both
formative and summative
measures for determining
progress towards described
goals, to be shared as part
of the annual QEP
reporting process.
Proposal contains multiyear learning opportunities
that are well-integrated
with learning outcomes,
the learning design
(alignment with activities
and assessment), and
related curriculum
Identifies faculty
responsible for gathering
relevant assessment data

●

●

●

●

●

●

Identifies significant
interdisciplinary
question(s) and
learning goals
Connects
interdisciplinary
learning with
outcomes tied to
diversity, global
issues, or critical
thinking.
Describes how
learning activities
will facilitate
disciplinary
grounding,
perspective taking,
and insights from
those disciplines
Includes example of
signature assignment
and assignment
prompt intended to
facilitate and
demonstrate
integrative,
interdisciplinary
learning
Includes limited
formative or
summative measures
intended to determine
progress towards
described goals, to be
shared as part of the
annual QEP reporting
process.
Proposal’s multi-year
learning opportunities
are underdeveloped
relative to learning
outcomes, the
learning design
(alignment with
activities and
assessment), and
related curriculum
Does not identify
faculty responsible

●

●

●

●

●
●

●

●

Proposal’s learning
goals and objectives
are generic or less
significant
The proposed
learning design does
not clearly
demonstrate
disciplinary
grounding
The proposal does
not clearly connect
interdisciplinary
learning to outcomes
tied to diversity,
global issues, or
critical thinking.
Does not include
example of signature
assignment and/or
assignment prompt
Assessment measures
are not aligned with
learning goals and
objectives
Assessment measures
need further
development.
Proposal does not
contain multi-year
learning opportunities
or integrate them
successfully with the
learning outcomes,
learning design and
related curriculum
Does not identify
faculty responsible
for gathering relevant
assessment data and
analyzing student
performance.
The assessment plan
lacks clarity or is
non-existent.

●

Collaborative
Approach
(Collaborative
Statement)

●
●

●
●

●
●

Resource
(Anticipated
Resources)

●

●
●

●
●
●
●

and analyzing student
performance.
Provides clear and
thoughtful description of
key assessment tasks,
including how assignments
align with learning
objectives and assessment
instruments and/or surveys,
and rubrics.

Approvals have been
gained
Clearly explains how
particular disciplines /
professions and
participants will contribute
to interdisciplinary
learning experience
Includes at least five team
members
Involves three or more
schools, departments, or
programs, with preference
given to those who involve
more than one school or
college
Includes various ranks of
faculty
Principal organizer/team
role(s) are well-defined
Fully addresses human,
fiscal, and space resources
needed and is aligned to
the timeline of the
instructional approach.
Projected budget estimates
are included.
Aligns spending with
needs of integrative,
interdisciplinary learning
experience
Provides clear justification
for budget expenditures
Fully addresses and aligns
to the departments
The proposal is realistic
and sustainable.
Identifies robust additional
internal and external
resources for the
collaboration

●

●

●
●
●

●
●

●
●

●

for gathering relevant
assessment data and
analyzing student
performance.
Assessment
instruments
identified, but not
fully formulated
and/or not all
information is
presented as to how it
fits in with the
assessment strategy.
Identifies how
particular disciplines
/ professions and
participants will
contribute to
interdisciplinary
learning experience.
Involves two or more
schools, departments,
or programs.
Promotes inclusion
among the faculty
ranks
Principal organizer
/team role(s) not
clearly defined

Addresses human,
fiscal, and/or space
resources needed.
Aligns spending with
needs of integrative,
interdisciplinary
learning experience
The proposal is
mostly realistic and
sustainable.
The outline identifies
the departments and
personnel used in this
instructional
approach
Identifies additional
internal and external
resources for the
collaboration

●

The proposal does
not clearly articulate
learning experience
and interdisciplinary
participation

●

Additional
information and
development
anticipated resources
are needed.
The proposal is
somewhat realistic
and sustainable with
the information
submitted.
Does not identify
additional internal
and external
resources for the
collaboration

●

●

Recommended,
Not Required:
Value Added to
UNCW
(Summary)

●

●

Contribution to Campus:
clearly proposes programs,
events, and/or exhibition
opportunities for campus
community tied to the topic
of their interdisciplinary
learning
Student Demographics:
clearly engages students
from multiple departments,
programs, schools, or
colleges

● Descriptions of ways

●

to engage the campus
community through
proposed programs,
events, and/or
exhibitions are
provided but detail is
lacking.
Limited engagement
with diverse schools,
programs,
departments, or
colleges is described

●

●

The proposal does
not clearly connect
campus community
to the topic of their
interdisciplinary
learning
The proposal does
not include
engagement with
students from
multiple departments,
programs, schools, or
colleges

Purpose

Appendix 9: Request for Individual Proposals

The Interdisciplinary Learning Quality Enhancement Plan (QEP) seeks to improve student
learning about diversity, global issues, and critical thinking through integrative, interdisciplinary
learning experiences. Interdisciplinary learning experiences should enable students to (1)
understand the ways in which knowledge is constructed, validated, and communicated in
multiple disciplines or professions (disciplinary grounding), (2) analyze problems and issues
from these disciplinary perspectives and reflect on their own biases and assumptions
(perspective taking), and (3) generate new understanding that would not have been possible
using a single discipline and integrate their insights (integration).
Depending on one’s focus – diversity, global issues, or critical thinking – the integrative,
interdisciplinary learning experience should also enable students to:
• Discuss perspectives of a specific social group or groups and comprehensively examine
how culture and society influenced (and continue to influence) those perspectives
(Diversity: DV2)
• Present an evidence-based, accurate and well-thought-out argument for or against a
claim, argument, or theory regarding the interplay between diversity, identity, and
experience, and acknowledge competing viewpoint(s) (Diversity: DV4)
• Demonstrate a nuanced understanding of the interconnectedness within/between complex
global system(s) and process(es) (Global Citizenship: GC2)
• Demonstrate on-going exploration and integration of multiple perspectives and/or frames
of reference in addition to one’s own when discussing global issues (Global Citizenship:
GC3)
• Thoroughly analyze own and others’ assumptions and carefully evaluate the relevance of
context when presenting a position (Critical Thinking: CT 3)
• Acknowledge the limits of their position and synthesize others’ points of view (Critical
Thinking: CT4)
Individual grants will support UNCW faculty and staff in designing, developing, and
implementing interdisciplinary/interprofessional learning experiences for UNCW students.
Interdisciplinary learning involves more than studying an issue or approaching a problem from
multiple perspectives; it entails integrating insights from disciplines to generate new
understanding and envision creative approaches to such issues and problems. Interprofessional
learning is a type of interdisciplinary learning, understood as two or more professionals learning
about, from, and with each other to enable effective collaboration and improve outcomes.

Application Requirements

Provide the following information about your approach to interdisciplinary learning:
• Title (up to 150 characters)
• Summary: In no more than 750 words, state the organizing question(s) and goals for
your interdisciplinary/interprofessional learning experience, a summary description, and a
proposed timeline. Summary descriptions must explain how you will facilitate
interdisciplinary learning experiences that include disciplinary grounding, perspective
taking, and integration of insights, and how you will address the particular outcome tied

•

to diversity, global issues, and critical thinking. Please be specific about your learning
goals, learning activities, and signature assignments that assess students’ integrative,
interdisciplinary learning about diversity, global issues, and critical thinking. Include an
example of a potential signature assignment and assignment prompt that call for
students to analyze issues and problems from multiple disciplinary or professional
perspectives and integrate these insights.
Requested Amount and Budget Narrative (up to $5,000); Detail how the anticipated
funds will be used. Funds can be used to support participant stipends, course releases,
graduate student support, materials, software, etc. Include a timeline of activities that
shows how funds will be spent or encumbered by April 1 and student work submitted by
May 1.

Criteria for Evaluation

Required:
• Interdisciplinary Learning Design
o Clearly identifies interdisciplinary question(s) and learning goals
o Clearly explains how learning activities will facilitate disciplinary grounding,
perspective taking, and integration of insights from those disciplines
o Clearly explains of how interdisciplinary learning will address specific learning
outcomes tied to diversity, global issues, or critical thinking
• Assessment Plan
o Includes potential signature assignment(s) and assignment prompt(s) that
facilitates integrative, interdisciplinary learning
o Provides clear and thoughtful description of key assessment tasks, including how
assignments align with learning objectives and assessment instruments and/or
surveys, and rubrics
• Budget
o Aligns spending with needs of integrative, interdisciplinary learning experience
o Accords with appropriate university regulations about stipends and other
expenditures
o Provides clear justification for budget expenditures

Grant Terms
•
•
•
•

All awarded applications will receive $5000 in funding
Individuals will be expected to offer one panel presentation or workshop about their
interdisciplinary learning experience following its implementation
At the end of the interdisciplinary learning experience, we will collect signature
assignment(s) for assessment
Individuals will be expected to participate in assessment of signature assignments

Appendix 10: Individual Proposal Rubric
This analytic-summative rubric is designed to rate and rank interdisciplinary individual
proposals. Criterion for which no information is presented will be scored a zero.
Criteria
Interdisciplinary
Learning Design
(Summary)

Exemplary (3)
●
●

●

Clearly identifies significant ●
interdisciplinary question(s)
and learning goals
Clearly explains how
●
interdisciplinary learning
will address particular
outcome tied to diversity,
global issues, or critical
thinking
Clearly explains how
learning activities will
●
facilitate disciplinary
grounding, perspective
taking, and integration of
insights from those
disciplines

Interdisciplinary ● Includes one or more
example of signature
Learning
assignments and
Assignments
assignment prompts that
(Summary)
specifically demonstrate

●

Resource
(Anticipated
Resources)

●

●

●

Acceptable (2)

students’ ability to analyze
issues and problems from
multiple disciplinary or
professional perspectives
and integrate these insights.
Provides clear and
thoughtful description of
key assessment tasks,
including how assignments
align with learning
objectives and assessment
instruments and/or surveys,
and rubrics.
Fully addresses human,
fiscal, and space resources
needed and is aligned to
the timeline of the
instructional approach.
Aligns spending with
needs of integrative,
interdisciplinary learning
experience
Provides clear justification
for budget expenditures

●

●

●
●

Identifies significant
interdisciplinary
question(s) and
learning goals
Connects
interdisciplinary
learning with
outcomes tied to
diversity, global
issues, or critical
thinking.
Describes how
learning activities will
facilitate disciplinary
grounding,
perspective taking,
and insights from
those disciplines

Developing (1)
●

●

●

Includes example of
signature assignment
and assignment
prompt intended to
facilitate and
demonstrate
integrative,
interdisciplinary
learning
Assessment
instruments identified,
but not fully
formulated and/or not
all information is
presented as to how it
fits in with the
assessment strategy.

●

Addresses human,
fiscal, and/or space
resources needed.
Aligns spending with
needs of integrative,
interdisciplinary
learning experience

●

●

●

Proposal’s learning
goals and objectives
are generic or less
significant
The proposed
learning design does
not clearly
demonstrate
disciplinary
grounding
The proposal does
not clearly connect
interdisciplinary
learning to outcomes
tied to diversity,
global issues, or
critical thinking.
Does not include
example of signature
assignment and/or
assignment prompt
Assessment measures
are not aligned with
learning goals and
objectives
The assessment plan
lacks clarity or is
non-existent.

Additional
information and
development
anticipated resources
are needed.

Appendix 11: Pre- and Post-Assessment Survey for Students
Interdisciplinary learning experiences are those that integrate information, perspectives, or
insights from many disciplines to yield new knowledge or solutions to complex problems and
issues. (A discipline is a particular branch of knowledge within larger groups such as the arts,
humanities, natural sciences, and social sciences.) This course contains an interdisciplinary
learning experience focused on enabling you to think through different disciplinary perspectives
and find common ground between them, and integrating knowledge to create new understanding,
solutions, or views that you may not have gained from a single discipline’s perspective. You
also may engage (or may have engaged) in critical reflection, collaboration, communication, or
creative activities.
This survey will allow you to reflect on your previous experience with interdisciplinary learning,
as well as your experience this semester, sharing your perspective as a student. Your instructor
will be filling out a similar survey before and after the learning experience, so we can get a better
sense of their perspective too!
1. Do you have previous interdisciplinary learning experience? Yes/No/Don’t Know
2. If you have previous experience(s), what were they? Do you remember what disciplines
you previously drew from? (If not, that is okay!)
3. What is one thing that you expect to learn (or learned) from this interdisciplinary learning
experience?
Critical Reflection (for Post-Surveys only):
4. What did you learn through the interdisciplinary learning process, and how might you
apply this new understanding in the future?
5. What piece of advice would you have for students who have not yet engaged in an
interdisciplinary learning experience? For example, what do you wish you had known
going in or what information could have helped you be more successful?
Critical Thinking
6. I know how to approach complex issues in a variety of ways. Strongly Disagree  Agree
7. I have the ability to judge the value of new information or evidence presented to me
Global Citizenship
8. I understand how complex global systems/processes are interconnected
9. When discussing complex global issues, I can integrate multiple perspectives in addition
to my own
Diversity
10. I understand out my social group(s) or experiences influence my perspectives of the
world
11. I can approach arguments or theories with an understanding of how they are influenced
by my own cultural perspectives
Intolerance of Uncertainty Scale
1. It frustrates me not having all the information I need

2. Uncertainty keeps me from living a full life
Student Demographic Questions:
1. What is your major?
2. What is your race?
3. What is your ethnicity / cultural background?
4. What is your gender?

Appendix 12: Pre- and Post-Assessment Survey for Faculty
The following items are developed based on existing literature and the three concepts of general
education learning in practice at UNCW: Diversity, Critical Thinking & Global Citizenship.
Part I. Self-Assessment of Interdisciplinary Learning Collaboration Competence
(These will be administered twice for pre-post comparison. Collects self-report data using a
Likert-type scale for levels of difficulty, from extremely easy, somewhat easy, neither easy nor
difficult, somewhat difficult, extremely difficult)
Please provide your rating on each of the following aspects of interdisciplinary collaboration
competency.
1. Initiative for exchange
▪ Making specific suggestions to create a basis for discussion in an
interdisciplinary team. (Select: Extremely easy, somewhat easy, neither easy
nor difficult, somewhat difficult, extremely difficult)
▪ Generating ideas for interdisciplinary projects.
▪ Taking the initiative in an interdisciplinary meeting.
2. Target group-specific communication
▪ Avoiding unnecessary technical terms and jargons in interdisciplinary teams.
▪ Getting my point across in interdisciplinary teams.
▪ Adapting my language when engaging with team members from different
disciplinary backgrounds
3. Knowledge integration
▪ Connecting and integrating knowledge from different disciplines in
interdisciplinary work.
▪ Connecting different disciplines content-wise in interdisciplinary teams.
▪ Comprehending what other members work on with regards to content in
interdisciplinary teams.
4. Reflection and appreciation
▪ Upholding the quality criteria of my own discipline in interdisciplinary teams.
▪ Precisely naming the questions my discipline is in charge of and how my
discipline differs from others.
▪ Precisely naming the methodological and content-related features of my
discipline.
Part II. Revaluation of Interdisciplinarity
(Project-focused. Can be used as post-project assessment. Likert-type scales will be used for the
following items, rating the level of proficiency: proficient, somewhat proficient, developing, or
not addressed/not applicable, excluding the item of 2.a.).
How well do the majority of students’ signature work products demonstrate the following
aspects of interdisciplinary and learning outcomes identified below?

1. Disciplinary Grounding
a. The disciplines that informed the work are clearly defined.
b. The product reflects accurate and effective usage of insights, methods, and
values from each discipline.
c. The selection and application of disciplinary knowledge and modes of
thinking to solve an interdisciplinary problem is appropriate.
d. The work demonstrates depth in understanding of chosen topics.
2. Integration of Ideas
a. Level of integration
i. No substantial or low degree of interaction between disciplines
ii. One discipline impacts the other
iii. Connections between the disciplines explored
b. Differences and similarities of the working methods of the disciplines are
examined.
c. The focus of the work is on the interaction between disciplines, neither of the
disciplines is dominant.
d. The final product is more than simply the sum of its disciplinary parts.
e. Disciplinary insights are integrated into a new understanding of the problem
to answer the questions at hand.
a. The product clearly shows the added value of the integration of multiple
disciplines.
3. Critical Thinking
a. The work offers students the opportunities to examine both the strengths and
limitations of the contributing disciplines.
b. The work offers students the opportunities to connect and integrate knowledge
and working methods from the disciplines involved.
c. The students are invited to identify commonalities and discrepancies between
disciplinary insights.
d. The work asks students to reflect on how and when different concepts and
reasoning strategies are applied.
e. The work asks students to define the role of the different disciplines in solving
the problem.
f. The students are invited to consider other alternative integrative,
interdisciplinary approaches to address the focal issue(s).
g. The work cultivates students’ new understanding and interest in disciplines
outside their major.
4. Diversity
a. The work reflects knowledge of human diversity, history and culture.
b. The work presents diverse perspectives and their roots.
c. The work discusses perspectives of a specific social group or groups and
examines how culture and society influenced those perspectives.

5. Global Citizenship
a. The work reflects knowledge about connections within systems.
b. The work presents diverse cultural frames of reference and integrates them in
addition to their own when discussing global issues.
c. The work reflects acceptance of cultural differences.
d. The work reflects a commitment to acting, living, and creating ethically to
enhance global society or environment.
6. Faculty Reflections (Open-ended)
a. In the whole process of collaboration, what was effective in team building and
cultivating respect among different disciplinary team members (e.g.,
establishing common ground and language, overcoming different
perspectives, etc.)? What additional resources would be helpful in facilitating
interdisciplinary collaborations? (Interdisciplinary Collaboration)
b. If graded work is involved, what was effective in establishing congruent
grading mechanisms among the faculty members?
c. What do you wish to keep or what revisions do you wish to incorporate in the
future interdisciplinary projects to better facilitate students’ performances in
critical thinking and understanding of diversity and global citizenship?
d. Open comment box.
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