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Executive Summary
Provost Chapman charged the Committee with developing a mechanism for assessing the current Basic
Studies program to be implemented not later than Fall 2009. This report recommends establishment of
nine learning goals: foundational knowledge, inquiry, information literacy, critical thinking, thoughtful
expression, second language, diversity, global citizenship, and teamwork. For each of these goals, an
explicit blueprint has been designed for assessing the goal. An information gathering survey was
conducted in Fall 2008 that enabled identification of courses from which student work could be
gathered for assessment of each learning goal. The Committee partnered with the AAC&U VALUE (Valid
Assessment of Learning in Undergraduate Education) Program that allowed exclusive access to 14
rubrics being tested and reviewed nationally. As a VALUE Partner Campus, UNCW is participating in the
testing and evaluation of the AAC&U critical thinking and written communication rubrics in Spring 2009.
Based on this early assessment implementation, the transition to a sustainable full implementation of
general education assessment in Fall 2009 will be much easier. The report ends with a summary of
learning outcome assessment beyond the scope of the Committee’s charge that remains to be
addressed.
Committee Recommendations
1. Secure appropriate approvals of the UNCW Learning Goals document (pages 5‐8).
2. Hire a General Education Assessment Director to coordinate the general education assessment
process, analyze the assessment data, and document the use of assessment findings. The
Director must have a dedicated Research Analyst to assist both the Director and the Learning
Assessment Council to analyze and report assessment results and trends.
3. Modify the charge of the Faculty Senate Basic Studies Committee to give it explicit responsibility
to decide which curricular changes based on assessment findings should be acted upon by the
Faculty Senate.
4. Charge the Learning Assessment Council to receive general education assessment reports from
the General Education Assessment Director and make appropriate recommendations for
consideration by the Faculty Senate Basic Studies Committee.
5. Move quickly and steadily to implement assessment of all the learning goals as detailed on
pages 13‐26.
6. Allocate sufficient operating expenses for assessment of general education to provide for
extensive data analysis, administration of a small number of purchased national assessment
instruments, and professional travel.
7. Provide continuing funding for compensation to faculty for their participation in sessions of
direct assessment of student work.
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Background and Committee Charge
Basic Studies revision at UNCW has been addressed most recently by a Basic Studies Revision Task
Force, charged by Chancellor DePaolo in January 2004, that produced a report in Spring 2006; and by
the Faculty Senate Basic Studies Committee, charged in January 2007 by the Senate President, that
expects to present its recommendations to the Faculty Senate in Spring 2009. However, both of these
committees were asked to consider only structural revisions of the curriculum; neither of these
committees was charged with developing assessment procedures for general education at UNCW.
Except for some indirect assessment measures provided by the National Survey of Student Engagement
(NSSE) and a Fall 2007 administration of the Collegiate Learning Assessment (CLA), no assessment of
general education learning outcomes has been implemented at UNCW. There is urgency for doing so.
The Commission on Colleges of the Southern Association of Colleges and Schools (SACS), our regional
accrediting agency, specifically requires that “the institution identifies expected outcomes, assesses the
extent to which it achieves these outcomes, and provides evidence of improvement based on analysis of
the results” in all educational programs, including student learning outcomes in general education.
Indeed, general education assessment is a point of emphasis for accreditation reviews. UNCW must
produce a multi‐year record of “closing the loop” in general education assessment when it submits its
SACS Compliance Certification Report in September 2012. The SACS Fifth‐Year Interim Report, due at
the end of March 2009 with the same expectation for general education assessment cited above, made
action in this area a priority. The best reason, though, for implementing direct general education
assessment is to strive toward creating “the most powerful learning experience possible for our
students” [UNCW Strategic Plan, Goal I] by carefully examining our students’ learning achievement and
using our findings to help them achieve at even higher levels.
In August 2008, Provost Brian Chapman charged the General Education Assessment Committee with
designing assessment mechanisms for the current Basic Studies structure (as it appears in the 2008‐09
Undergraduate Catalogue) using the Faculty Senate‐approved learning outcomes for general education.
(See the March 2006 Faculty Senate Minutes.) The goal was to have the assessment mechanisms in
operation by Fall 2009. The Basic Studies Committee of the Faculty Senate was given the responsibility
to develop “common learning outcomes” for the course clusters within Basic Studies and to align
individual course outcomes with these common cluster outcomes. The Basic Studies Committee was
asked to transmit those common learning outcomes to this Committee by the end of September 2008 in
order that additional assessment protocols could be developed.
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Committee Process
The General Education Assessment Committee met 22 times from September 2008 through March 2009
and, in chronological order, accomplished the following.
•
•
•
•
•
•

•
•
•

•
•
•

Ordered and reviewed copies of two American Association of Colleges and Universities (AAC&U)
publications, General Education: A Self‐Study Guide for Review & Assessment and The Art &
Science of Assessing General education Outcomes
Refined the Faculty Senate‐approved principles of Basic Studies learning into assessable
expected learning outcomes—UNCW Learning Goals—using active verbs from Bloom’s
Taxonomy; and established performance levels for each after two and four years (See pages 5‐8)
Maintained close communication with the Faculty Senate Basic Studies Committee as the UNCW
Learning Goals were developed
Developed a 13‐step procedure for designing assessment of a learning outcome (See Appendix
A)
Made a (successful) recommendation to the Mission Review Committee to modify the UNCW
mission statement in such a way as to make explicit the connection between mission and UNCW
learning goals (See Appendix B)
Received common learning outcomes for course clusters in Basic Studies from the Faculty
Senate Basic Studies Committee, and mapped them onto the UNCW Learning Goals in order to
begin to understand where student work might be collected for assessing each of the goals (See
pages 9‐11)
Reported to the Faculty Senate in October 2008 on the Committee’s charge and activities
(The chair) met with the Senior Academic Council to ensure the academic deans were informed
of, and in agreement with, Committee processes and plans for an upcoming survey of faculty
teaching Basic Studies courses
Designed and administered (with the assistance of the Office of Institutional Research and
Assessment) an information gathering survey of faculty teaching Basic Studies courses for the
purposes of a) determining their perception of how appropriate each common learning
outcome is to existing course goals, b) discovering what types of student work are already being
collected that demonstrate achievement of the common learning outcomes, and c) asking for
faculty perception of current levels of student achievement in these areas. (See Appendix L for
a sample of the survey questions.) The high 87% response rate (342 of 392 faculty responded)
enabled the Committee to identify courses whose goals matched each of the UNCW Learning
Goals, and to identify the types of student work to use for assessment. The relevant assessment
results are reported in the detailed assessment protocols on pages 13‐26 of this report. For
additional information of the survey results, please contact the Committee chair.
(The chair) met twice with department chairs at University Chairs’ meetings in November 2008
and January 2009 to ensure transparency of the process of developing assessment procedures
Met as a Committee in December 2008 with the Faculty Senate Basic Studies Committee to
further enhance communication between the two committees, and to discuss ways the work of
each committee can inform the other
Collected evidence regarding what we know now about the eight Basic Studies learning goals,
including results from NSSE and CLA, and used that information to formulate research questions
for each learning goal and prioritize them according to the need to learn more about our
students’ achievement levels (See pages 13‐26)
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•
•
•

•

•
•
•
•

Met in an all‐day retreat to examine over 75 available assessment tools, and selected the one or
two tools for each learning goal that best fit UNCW’s needs
Used the Fall 2008 survey results to pinpoint which common learning outcomes (and therefore
in which Basic Studies categories we could collect student work) were most appropriate to the
existing course goals in those categories
Used the fall 2008 survey results to identify what kinds of student work were currently being
assigned by Basic Studies faculty that demonstrate student achievement of each common
learning outcome, so that assessment procedures could be designed used the most frequently
assigned types of student work
Arranged in early January 2009 for UNCW to be invited to become one of just 35 AAC&U VALUE
Partner Campuses, giving us access to the latest nationally‐developed draft rubrics for general
education learning outcome assessment, and giving UNCW an opportunity to test some of these
draft rubrics and provide feedback to AAC&U as they are refined. For more information on the
American Association of Colleges and Universities (AAC&U) Valid Assessment of Learning in
Undergraduate Education (VALUE) Project, please see http://www.aacu.org/value/, and for
details on UNCW’s participation, please see Appendix C
Established a recommended implementation schedule for conducting assessment of the nine
UNCW learning goals at the Basic Studies level (See page 27)
Made recommendations on the structural implementation responsibilities to sustain general
education assessment, and on the new resources required (See page 28)
Identified areas of required learning assessment that have not yet been addressed by UNCW
(See page 30)
Implemented testing and piloting of two AAC&U Fall 2008 VALUE rubrics for critical thinking and
written communication to provide feedback to AAC&U as a VALUE Partner Campus, and to pilot
test the processes we recommend for full implementation in Fall 2008.
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UNCW Learning Goals
Mission
The UNCW mission statement (current recommendation for revision, emphasis added) states in part:
Our powerful academic experience stimulates creative inquiry, critical thinking,
thoughtful expression and responsible citizenship in an array of high‐quality
programs at the baccalaureate and master’s levels, and in selected doctoral
programs responsive to state and regional needs.
The four categories of student learning articulated in the university’s mission—creative inquiry, critical
thinking, thoughtful expression and responsible citizenship—give rise to nine learning goals for every
baccalaureate graduate of UNCW. These goals capture the skills and expected student learning
outcomes needed to ensure breadth of learning characteristic of a liberal education (the goal of a
general education program). But they also represent the foundational skills through which the academic
major curriculum prepares students with the essential knowledge and methods of a discipline, as well as
the extracurricular learning outcomes established in Student Affairs.
Assessment and Proficiency Levels
Learning assessment is necessary to ascertain the extent to which our students are achieving the
learning goals, and to use that information to improve programs and curricula. To be most effective,
assessment must occur in at least two points in the undergraduate student’s career: approximately
midway, after completion of most or all of the general education requirements, and near graduation,
after completion of most or all of the major program requirements. It is therefore necessary to
articulate two corresponding levels of proficiency for each learning goal.
The Learning Goals
Creative Inquiry
Intellectual curiosity and imagination are essential components of creative inquiry, but the skills needed
to conduct creative inquiry must be learned and practiced. To be successful in an academic
environment, or in a situation that calls for discovery of a novel approach to a difficult problem,
students must be able to apply and understand the responsibilities and value of ethical, rigorous, open‐
minded and imaginative inquiry.
Basic Studies learning outcomes
Foundational Students will acquire foundational
Knowledge
knowledge, theories and perspectives in a
variety of disciplines.
Inquiry

Students will practice rigorous, open‐
minded and imaginative inquiry.

Characteristics of a UNCW graduate
Students will demonstrate substantive
knowledge of at least one discipline.

Students will generate rigorous, open‐
minded and imaginative inquiry.

Critical Thinking
An educated person must be able to interpret and evaluate information, and distinguish between the
reliable and the unreliable. Acquiring information literacy and learning how to be a critical thinker
5

requires practice in locating, evaluating, interpreting, and using information effectively from multiple
sources, and in applying both academic and technological skills. Students must gain experience in
critical evaluation of complex problems and in the formulation of solutions using creative, quantitative,
qualitative, and/or scientific perspectives.
Basic Studies learning outcomes

Characteristics of a UNCW graduate

Information
Literacy

Students will locate and effectively apply
information using academic and
technological skills.

Students will interpret and evaluate
information using academic and
technological skills.

Critical
Thinking

Students will use multiple methods and
perspectives to critically examine complex
problems.

Students will integrate multiple methods
and perspectives to critically examine
complex problems.

Thoughtful Expression
The ability to formulate and clearly communicate ideas is an advantage in every aspect of life. With the
goals of a liberal education in mind, students must acquire the ability to express themselves effectively
in speech and in writing in relation to the broader questions of knowledge and value raised in the arts,
sciences and humanities. The ability to understand global issues and interact with others in a global
society demands a basic proficiency in speaking, listening, writing and reading in a language in addition
to English.
Basic Studies learning outcomes

Characteristics of a UNCW graduate

Thoughtful
Expression

Students will demonstrate an ability to
express meaningful ideas in writing.

Students will demonstrate effective oral
communication and produce effective
written communication.

Second
Language

Students will demonstrate basic proficiency Students will demonstrate basic
in speaking, listening, writing, and reading in proficiency in speaking, listening, writing,
and reading in a language in addition to
a language in addition to English
English

Responsible Citizenship
Producing an increasingly educated and engaged citizenry is perhaps the most important outcome of
higher education in a democracy. A responsible citizen of the 21st century understands and values the
importance and implications of human diversity. Students must recognize the lifelong intellectual and
ethical responsibilities of active global citizenship in an increasingly interdependent world. Productive
and collaborative teamwork is essential for achieving success in the family, in the community, in society
and in the workplace.
Basic Studies learning outcomes

Characteristics of a UNCW graduate

Diversity

Students will describe the importance and
implications of human diversity.

Students will examine the importance and
implications of human diversity.

Global

Students will describe the intellectual and

Students will demonstrate the intellectual
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Citizenship

ethical responsibilities of active global
citizenship.

and ethical responsibilities of active global
citizenship.

Teamwork

Not expected at this level.

Students will demonstrate the ability to
work in teams.

Definitions of Terms Used in UNCW Learning Goals
Foundational knowledge comprises the facts, theories, principles, methods, skills, terminology and
modes of reasoning that are essential to more advanced or independent learning in an academic
discipline. [Conley, D. (2008) College Knowledge: What it Really Takes for Students to Succeed and What
We Can Do to Get Them Ready. New York: John Wiley and Sons. Ball, L.B., Thames, M.H. & Phelps, G.
(2008) Content knowledge for teaching: What makes it special? Journal of Teacher Education. 59, 5, 389‐
407.]
Inquiry is the systematic and analytic investigation of an issue or problem with the goal of discovery.
[Delanshire, G. (2002) Assessment as inquiry. The Teachers College Record. 104, 7, 1461‐1484. Kuhn, D.
Black, J., Keselman, A. & Kaplan, D. (2000) The development of cognitive skills to support inquiry
learning. Cognition and Instruction. 18, 495‐523.] Inquiry involves the clear statement of the problem,
issue or question to be investigated; examination of relevant existing knowledge; design of an
investigation process; analysis of the complexities of the problem, clear rationale supporting
conclusions; and identification of limitations of the analysis.
Information literacy is the ability “to recognize when information is needed and to locate, evaluate and
use effectively the needed information.” [American Library Association. (1989) American Library
Association Presidential Committee on Information Literacy. Final Report. Chicago.] Demonstrating
information literacy involves determining the extent of information needed, accessing the needed
information, critically evaluating the information, organizing the information to accomplish a specific
purpose, and using the information ethically and legally.
Critical thinking is "skilled, active interpretation and evaluation of observations, communications,
information and argumentation." [Fisher and Scriven. (1997) Critical Thinking: Its Definition and
Assessment, Center for Research in Critical Thinking (UK)/Edgepress (US).] Critical thinking involves a
clear explanation of relevant issues, skillful investigation of evidence, purposeful judgments about the
influence of context or assumptions, reasoned creation of one’s own perspective, and synthesis of
evidence and implications from which conclusions are drawn.
Thoughtful expression is the ability to communicate, orally and in writing, meaningful ideas in an
organized, reasoned and convincing manner. [Fink, L. (2003) Creating Significant Learning Experiences:
An Integrated Approach to Designing College Courses. New York: John Wiley and Sons.] Thoughtful
expression involves a purpose responsive to an identified audience, effective organization, insightful
reasoning and supporting detail, style appropriate to the relevant discipline, purposeful use of sources
and evidence, and error‐free syntax and mechanics.
Second language describes basic proficiency in speaking, listening, writing and reading in a language
other than English that is sufficient for interaction and comprehension. [Norris, J.M. (2006) The why
(and how) of assessing student learning outcomes in college foreign language programs. The Modern
Language Journal. 90, 4, 576‐588.] This includes American Sign Language, but not computer languages.
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Diversity constitutes the knowledge, skills and attitudes necessary to examine the importance and
implications of cultural and ethnic human differences. [Gurin, P., Dey, E., Hurtado, S. & Gurin, G. (2002)
Diversity and higher education: Theory and impact on educational outcomes. Harvard Educational
Review. 72, 3, 330‐366.] Diversity examines the significance of historical, political, social, racial, ethnic
and cultural realities though critical thinking to understand and explain their implications in human
endeavors.
Global citizenship is characterized by the ability to evaluate large‐scale impacts of historical, scientific,
economic, political cultural and artistic perspectives on individuals, societies and our environment; and
by participation in efforts to make the world a better place. [Noddings, N. (2005) Educating Citizens for
Global Awareness. Boston, Massachusetts: Teachers College Press.]
Teamwork comprises an individual’s understanding and ability to work cooperatively toward a common
goal. [Colbeck, C.L., Campbell, S.E. & Bjorklund, S.F. (2000) Grouping in the dark: What college students
learn from group projects. The Journal of Higher Education. 71, 1, 60‐83.] Characteristics that
demonstrate effective teamwork include regular contribution of useful ideas, active listening and
constructive use of others’ ideas, timely completion of assigned tasks, respectful interaction, and
supportive conflict resolution.
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Common Learning Outcomes for Current Basic Studies Categories
(for Review by Basic Studies Faculty November 2008)
Organized by Basic Studies Learning Goals
Foundational Knowledge: Students will acquire foundational knowledge, theories and perspectives in a
variety of disciplines
PE 1

Recognize the basic components and principles of safe and effective health‐related physical
activity
HST 1 Describe and explain historical facts, themes, and ideas from at least one historical period
and region
PAR 1 Describe and explain various philosophical or religious issues of human experience of the
past and/or present
NS 1 Describe the fundamental scientific principles and theories of at least one life and one
physical science
MS 1 Employ multiple computational strategies in college‐level mathematical science
SBS 1 Describe and explain the major terms, concepts, and principles in at least one of the Social
and Behavioral Sciences
Inquiry: Students will practice rigorous, open‐minded and imaginative inquiry
CMP 2 Use writing and reading for inquiry, learning, thinking, collaborating and communication.
LIT 3 Describe contributions of literary expression to free and open‐minded inquiry in human
society
PAR 3 Illustrate arguments in support of a philosophical or religious position
FA 3
Describe contributions of artistic expression to free and open‐minded inquiry in human
society
NS 2 Explain how scientific theories are formed, tested, validated, and change over time
NSL 4A Create a hypothesis, collect data, analyze results using methods appropriate to the
discipline
SBS 2 Explain how research methods are used in the Social and Behavioral Sciences
Information Literacy: Students will locate and effectively apply information using academic and
technological skills
CMP 3 Employ a writing process that includes finding, evaluating, analyzing, and synthesizing
appropriate primary and secondary sources, and successfully integrating personal
knowledge with source material
IP 1A Access and analyze information about topics or issues that are interdisciplinary or trans‐
disciplinary
Critical Thinking: Students will use multiple methods and perspectives to critically examine complex
problems
PE 2

Measure and evaluate their own health/fitness status and develop realistic goals to meet
their personal needs across the lifespan
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PE 3

Describe the multiple dimensions of wellness (i.e., spiritual, emotional, social, intellectual,
and physical), and the importance of balancing each component
LIT 1 Critically analyze, appreciate, and make cogent subjective judgments regarding literary
works, using the appropriate conventions and language of the discipline
HST 2 Analyze and interpret historical events, including causal relationships
PAR 2 Evaluate a philosophical or religious position critically and systematically
FA 1
Critically analyze, appreciate, and make cogent subjective judgments regarding artistic
works, using the appropriate conventions and language of the discipline
MS 2 Think critically using mathematical or statistical models to solve problems in the real world
SBS 3 Integrate scientific principles and evidence to resolve conflicting claims in the Social and
Behavioral Sciences
IP 2
Synthesize evidence and information from multiple disciplines as a means to better
understand the complexity of a topic or issue
Thoughtful Expression: Students will demonstrate an ability to express meaningful ideas in writing
CMP 1 Focus on a purpose and respond to the needs of different audiences in different kinds of
rhetorical situations.
CMP 4 Use an iterative process to generate and revise written work
NSL 4B Communicate findings effectively using methods appropriate to the discipline.
MS 3 Effectively communicate mathematical scientific solutions using oral, written and/or graphic
forms.
IP 1B Communicate findings about topics or issues that are interdisciplinary or trans‐disciplinary.
Second Language: Students will demonstrate basic proficiency in speaking, listening, writing, and
reading in a language in addition to English
LAN 1 Demonstrate basic proficiency in speaking and listening in interactions such as simple
conversations in a language in addition to English
LAN 2 Comprehend text and demonstrate basic proficiency in writing in a language in addition to
English
Diversity: Students will describe the importance and implications of human diversity
LIT 2

Describe the significance of major literary works and movements within larger
socio/historical contexts
HST 3 Examine the historical construction of differences and similarities among groups and regions
LAN 3 Examine the historical, political and social realities of the countries and cultures that speak
the language being studied
FA 2
Describe the significance of major artistic works and movements within larger
socio/historical contexts
Global Citizenship: Students will describe the intellectual and ethical responsibilities of active global
citizenship
HST 4 Draw on global historical perspectives to evaluate contemporary problems/issues
NS 3 Evaluate the global impacts of scientific discovery on human behaviors, societies, and the
environment
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Results of Mapping Common Learning Outcomes onto Basic Studies Learning Goals

Thoughtful
Expression

Critical
Thinking

Creative
Inquiry

Composition

Foundational
Knowledge
CMP 2

Information
Literacy

CMP 3

Critical
Thinking

HST 1
LIT 3

Global
Citizenship

Fine
Arts

PAR 1
PAR 3

FA 3

Natural
Sciences

Math.
Sciences

Social and
Behavioral
Sciences

NS 1

MS 1

SBS 1

NS 2
NSL 4A

Inter‐
disciplinary
Perspectives

SBS 2
IP 1A

PE 2
PE 3

LIT 1

HST 2

PAR 2

FA 1

CMP 1
CMP 4

MS 2
NSL 4B

Second
Language
Diversity

Responsible
Citizenship

PE 1

Inquiry

Thoughtful
Expression

Phys.
Literature History Philosophy Language
Ed.

MS 3

SBS 3

IP 2
IP 1B

LAN 1
LAN 2
LIT 2

HST 3
HST 4

LAN 3

FA 2
NS 3

Teamwork
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Assessment Processes
On the following pages, we describe the essential information for assessing each of the nine learning
goals, including its definition. We present evidence of UNCW student performance with respect to the
goal, a research question to guide the assessment, the assessment tool chosen by the committee
(initially for testing), and a table giving sources of student work to be assessed (based on information
gathered in the Fall 2008 survey). Immediately following, we suggest an implementation schedule and
outline resources necessary to sustain an effective assessment program for general education at UNCW.
In Appendix C, we describe the AAC&U VALUE Project and the Committee’s initiative to begin the
process of assessing critical thinking and written communication (thoughtful expression) even before
submission of this report. The eleven implementation steps shown below were used to accomplish this.
The point of including them here is that we tried them and they work. These steps are transferrable to
information literacy, inquiry and diversity; and they can be replicated when testing or using any new
rubric. Therefore, those responsible for continuing the assessment of Basic Studies as recommended in
this report may find them helpful.
1. Identify from the Fall 2008 survey results the learning outcome(s) determined by the faculty to
be most appropriate to the given learning goal.
2. Identify from the mapping of learning outcomes onto learning goals which Basic Studies
categories address these outcomes.
3. Contact the appropriate department chair(s) to a) identify a course that is most likely to involve
student work that demonstrates the chosen outcome, b) identify faculty willing to participate in
the evaluation of student work, and c) faculty willing to submit student work for evaluation.
4. Set a date by which a specified number and type of student work is to be submitted.
5. (If the first use of the rubric) Schedule a 1 ½ hour mini‐norming and rubric testing session to
provide faculty an opportunity to test the rubric and provide feedback on ways to better adapt
the rubric for UNCW’s purposes.
6. Schedule a meeting of faculty participants for receipt of the student work and rubric norming (to
increase inter‐rater reliability)
7. Provide either several hours for group evaluation of student work, or several days for individual
evaluation of student work.
8. Schedule a meeting of the faculty who completed the evaluation to discuss and refine their
evaluations.
9. Compile and summarize the data.
10. Analyze and report the data to a body capable of, and authorized to, formulate possible
suggestions for curricular action (and to make recommendations on ways to improve the
assessment procedure).
11. Transmit the report, analysis and recommendations to a body capable of, and authorized to,
make recommendations on curricular change.
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Foundational Knowledge
Students will acquire foundational knowledge, theories and perspectives in a variety of disciplines.
Definition
Foundational knowledge comprises the facts, theories, principles, methods, skills, terminology and
modes of reasoning that are essential to more advanced or independent learning in an academic
discipline. [Conley, D. (2008) College Knowledge: What it Really Takes for Students to Succeed and What
We Can Do to Get Them Ready. New York: John Wiley and Sons. Ball, L.B., Thames, M.H. & Phelps, G.
(2008) Content knowledge for teaching: What makes it special? Journal of Teacher Education. 59, 5 389‐
407.]
Present Evidence
This expected learning outcome was elevated to one of the learning goals for Basic Studies only
after proposed common learning outcomes for Basic Studies categories were received from the Faculty
Senate Basic Studies Committee. Six of the 37 common learning outcomes addressed the acquisition of
basic facts, principles, terminology and methods of individual disciplines:
Recognize the basic components and principles of safe and effective health‐related physical
PE 1
activity
HST 1 Describe and explain historical facts, themes, and ideas from at least one historical period
and region
PAR 1 Describe and explain various philosophical or religious issues of human experience of the
past and/or present
NS 1 Describe the fundamental scientific principles and theories of at least one life and one
physical science
MS 1 Employ multiple computational strategies in college‐level mathematical science
SBS 1 Describe and explain the major terms, concepts, and principles in at least one of the Social
and Behavioral Sciences
Other than successful completion of courses that aim to accomplish these outcomes, and courses for
which they are prerequisite, we have no corroborating evidence of the performance level of UNCW
students in areas of foundational knowledge.
Research Question
After completion of the Basic Studies program, what is the performance level of UNCW students
with respect to foundational knowledge in the major disciplines of physical education, history,
philosophy and religion, natural sciences, mathematics, and social sciences?
Assessment Tool
One possibility for consideration is the ETS sponsored MAPP (Measure of Academic Proficiency
and Progress) that measures “proficiency in critical thinking, reading, writing and mathematics in the
context of humanities, social sciences and natural sciences”; and “academic skills developed, versus
subject knowledge taught, in general education courses.”
A second alternative is to embed foundational knowledge components in the rubrics used for
inquiry and critical thinking, so that foundational knowledge can be assessed simultaneously with either
of those two other learning goals. The committee recommends piloting this approach in the area of
social sciences to determine its feasibility and effectiveness.

13

Student Work to be Assessed

Basic Studies Category

Common
Learning
Outcome

Appropriateness
of Common
Learning
Outcome to the
Course*

Type of Student Work

Multiple choice test
questions
History
HST1
77%
Open response test questions
Open response test questions
Philosophy
PAR1
86%
Multiple choice test
questions
Multiple choice test
Natural Sciences
NS1
82%
questions
Mathematics
MS1
67%
Problem sets
Social and Behavioral
Multiple choice test
SBS1
90%
Sciences
questions
* Percent responding “very appropriate” or “appropriate”
Physical Education

PE1

92%

Proportion of
Instructors
Frequently
Using This
Method
100%
75%
55%
55%
83%
74%
85%
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Inquiry
Students will practice rigorous, open‐minded and imaginative inquiry.
Definition
Inquiry is the systematic and analytic investigation of an issue or problem with the goal of discovery.
[Delanshire, G. (2002) Assessment as inquiry. The Teachers College Record. 104, 7, 1461‐1484. Kuhn, D.
Black, J., Keselman, A. & Kaplan, D. (2000) The development of cognitive skills to support inquiry
learning. Cognition and Instruction. 18, 495‐523.] Inquiry involves the clear statement of the problem,
issue or question to be investigated; examination of relevant existing knowledge; design of an
investigation process; analysis of the complexities of the problem, clear rationale supporting
conclusions; and identification of limitations of the analysis.
Present Evidence
UNCW has little evidence on the performance level of its students in the area of inquiry.
Because there is overlap between inquiry‐related outcomes and outcomes related to critical thinking,
evidence from the Collegiate Learning Assessment may be relevant here. Please see the section on
Present Evidence under Critical Thinking (see page 18).
Research Question
What is the inquiry performance level of UNCW students after taking at least one Basic Studies
course for which inquiry is an expected outcome?
Assessment Tool
The American Association of Colleges and Universities’ (AAC&U) “Inquiry and Analysis
Metarubric” (Appendix D) draft released December 31, 2008, was selected. The previous version of the
AAC&U inquiry rubric had been adapted to UNCW’s needs by: a) standardizing it to four performance
levels, b) matching the wording of the component performance descriptions to UNCW’s common
learning outcomes related to inquiry, and c) eliminating redundancy to differentiate it from the rubric
selected to assess the critical thinking learning goal, prior to release of the December 31 draft.
However, the December 31 draft released by AAC&U incorporated all these changes, making it
especially appropriate for use at UNCW.
Student Work to be Assessed

Basic Studies Category

Common
Learning
Outcome

Appropriateness
of Common
Learning
Outcome to the
Course*

Type of Student Work

Response papers
Written critiques
Philosophy
PAR3
76%
Open response test questions
Diagrams
Natural Sciences
NS2
62%
Lab papers/reports
Natural Sciences Lab
NSL1A
70%
Lab papers/reports
* Percent responding “very appropriate” or “appropriate”
Composition

CMP2

100%

Proportion of
Instructors
Frequently
Using This
Method
81%
81%
50%
41%
42%
75%
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Information Literacy
Students will locate and effectively apply information using academic and technological skills.
Definition
Information literacy is the ability “to recognize when information is needed and to locate, evaluate and
use effectively the needed information.” [American Library Association. (1989) American Library
Association Presidential Committee on Information Literacy. Final Report. Chicago.] Demonstrating
information literacy involves determining the extent of information needed, accessing the needed
information, critically evaluating the information, organizing the information to accomplish a specific
purpose, and using the information ethically and legally.
Present Evidence
Recent data indicate [Albitz, R.S. (2007) The what and who of information literacy and critical
thinking in higher education. Libraries and the Academy. 7, 1, 97‐109] that college students have
difficulty developing a topic question and are often not aware of informational resources available to
them. Even when aware of appropriate information resources, they may lack the ability to adequately
evaluate and synthesize information. This can result in classroom work based on haphazard discussion
groups or personal opinion.
Of 37 common learning outcomes established for the Basic Studies categories, only two (CMP3
and IP1A) fit into the category of information literacy. Perhaps there is not sufficient emphasis in the
spectrum of Basic Studies courses on information literacy in a broad range of disciplines, or perhaps
additional common learning outcomes should be developed to encompass efforts that are currently
being made.
In the administration of NSSE 2007, first‐year students were asked about the frequency with
which they “worked on a paper or project that required integrating ideas or information from various
sources,” a component of information literacy. UNCW first‐year students reported a frequency that was
statistically significantly below that reported by our selected peers, significantly below that reported by
national master’s universities, and significantly below that reported by all NSSE 2007 institutional
participants.
All UNCW freshman seminar participants undergo instruction by the Randall Library in locating
and using information, although there is no current assessment of student’s information literacy
proficiency either before or after that instruction.
Research Question
What is the information literacy performance level of UNCW students after taking at least one
Basic Studies course for which information literacy is an expected outcome?
Assessment Tool
The American Association of Colleges and Universities’ (AAC&U) “Information Literacy
Metarubric” (Appendix E) draft released December 31, 2008, was selected.
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Student Work to be Assessed

Basic Studies Category

Common
Learning
Outcome

Appropriateness
of Common
Learning
Outcome to the
Course*
91%

Type of Student Work

Composition
CMP3
Response papers
Interdisciplinary
IP1A
82%
Written critiques
Perspectives
* Percent responding “very appropriate” or “appropriate”

Proportion of
Instructors
Frequently
Using This
Method
67%
50%
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Critical Thinking
Students will use multiple methods and perspectives to critically examine complex problems.
Definition
Critical thinking is "skilled, active interpretation and evaluation of observations, communications,
information and argumentation." [Fisher and Scriven. (1997) Critical Thinking: Its Definition and
Assessment, Center for Research in Critical Thinking (UK)/Edgepress (US).] Critical thinking involves a
clear explanation of relevant issues, skillful investigation of evidence, purposeful judgments about the
influence of context or assumptions, reasoned creation of one’s own perspective, and synthesis of
evidence and implications from which conclusions are drawn.
Present Evidence
UNCW is participating in the Collegiate Learning Assessment (CLA) longitudinal study. The CLA is
a direct assessment of critical thinking, analytical reasoning, written communication and problem
solving. In fall 2007, 300 freshmen were tested and these same freshmen will be tested again at the end
of their sophomore and senior years. To obtain a “snapshot” of UNCW performance, 100 seniors were
also tested in spring 2008. UNCW’s 2007‐08 CLA Institutional Report showed that the UNCW freshman
performance level was “well below” the expected level (adjusted for SAT scores) both for the analytic
writing task (and for each of its components: make‐an‐argument and critique‐an‐argument) and for the
total CLA score. The UNCW freshman percentile rank was 2 for the analytic writing task and 8 for the
total CLA score. Clearly we need to examine our students’ critical thinking performance in greater detail
to discover exactly where their weaknesses lie, in order to help them improve their critical thinking
skills.
Research Question
What is the performance level of UNCW students with respect to their critical thinking skills?
Assessment Tool
The American Association of Colleges and Universities’ (AAC&U) VALUE “Critical Thinking
Metarubric” (Appendix F) draft released December 31, 2008, was selected to test its utility for UNCW’s
purposes. Initial use of this rubric will occur in late spring 2009 as part of UNCW’s responsibility as an
AAC&U VALUE Partner Campus. Please see Appendix C for details on the AAC&U VALUE Partner
Campus Program. The previous version of the AAC&U critical thinking rubric had been adapted to
UNCW’s needs by: a) standardizing it to four performance levels, b) matching the wording of the
component performance descriptions to UNCW’s common learning outcomes related to critical
thinking, and c) eliminating redundancy to differentiate it from the rubric selected to assess the inquiry
learning goal, prior to release of the December 31 draft. However, the December 31 draft released by
AAC&U incorporated all these changes, making it especially appropriate for use at UNCW.
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Student Work to be Assessed

Basic Studies Category

Philosophy

Common
Learning
Outcome
PAR2

Appropriateness
of Common
Learning
Outcome to the
Course*
81%

Type of Student Work

Open response test questions
Response papers
Literature
LIT1
98%
Written critiques
History
HST2
92%
Open response test questions
Open response test questions
Natural Sciences (Labs)
NSL1A
70%
Lab papers/reports
Open response test questions
Fine Arts
FNA1
77%
Written critiques
* Percent responding “very appropriate” or “appropriate”

Proportion of
Instructors
Frequently
Using This
Method
55%
68%
50%
82%
46%
75%
38%
31%
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Thoughtful Expression
Students will use multiple methods and perspectives to critically examine complex problems.
Definition
Thoughtful expression is the ability to communicate, orally and in writing, meaningful ideas in an
organized, reasoned and convincing manner. [Fink, L. (2003) Creating Significant Learning Experiences:
An Integrated Approach to Designing College Courses. New York: John Wiley and Sons.] Thoughtful
expression involves a purpose responsive to an identified audience, effective organization, insightful
reasoning and supporting detail, style appropriate to the relevant discipline, purposeful use of sources
and evidence, and error‐free syntax and mechanics.
Present Evidence
The CLA results described in the previous section on Critical Thinking demonstrate that UNCW
needs to examine its students’ writing performance in greater detail to discover exactly where their
weaknesses lie, in order to help them improve their writing skills.
Research Question
What is the performance level of UNCW students with respect to their ability to use written
communication to critically examine complex problems?
Assessment Tool
The American Association of Colleges and Universities’ (AAC&U) Fall 2008 VALUE “Written
Communication Metarubric” was selected (Appendix G) to test its utility for UNCW’s purposes. Initial
use of this rubric will occur in late Spring 2009 as part of UNCW’s responsibility as an AAC&U VALUE
Partner Campus. Please see Appendix C for details on the AAC&U VALUE Partner Campus Program.
Student Work to be Assessed

Common
Learning
Outcome

Appropriateness
of Common
Learning
Outcome to the
Course*

Composition

CMP1

97%

Composition

CMP4

94%

Basic Studies Category

Type of Student Work

Response papers
Written critiques
Response papers
Written critiques
Lab reports

Natural Sciences (Labs)
NSL1B
62%
Interdisciplinary
IP1B
82%
Response papers
Perspectives
Mathematical Sciences
MS3
59%
Problem sets
* Percent responding “very appropriate” or “appropriate”

Proportion of
Instructors
Frequently
Using This
Method
82%
61%
67%
81%
73%
63%
67%
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Second Language
Students will use multiple methods and perspectives to critically examine complex problems.
Definition
Second language describes basic proficiency in speaking, listening, writing and reading in a language
other than English that is sufficient for interaction and comprehension. [Norris, J.M. (2006) The why
(and how) of assessing student learning outcomes in college foreign language programs. The Modern
Language Journal. 90, 4, 576‐588.] This includes American Sign Language, but not computer languages.
Present Evidence
UNCW has a stronger curricular requirement the most similar universities. In the most recent
2007 administration of NSSE, 65% of UNCW seniors reported that they have taken foreign language
coursework. This compares with just 33% of seniors among our Carnegie peers, a statistically significant
difference (at the .001 level). However, we are just beginning to implement direct assessment to
determine the performance level of students who have completed the Basic Studies requirement in
foreign language though the efforts of the department of Foreign Languages and Literatures.
Research Question
What is the foreign language mastery level of UNCW students who have completed the Basic
Studies foreign language requirement?
Assessment Tool
The Committee recommends that we use data collected and analyzed by the Department of
Foreign Languages and Literatures instead of nationally‐normed tests. The department has developed
oral and written proficiencies that are utilized at the end of the 200‐level coursework and employ
rubrics based on American Council on the Teaching of Foreign Languages (ACTFL) guidelines for levels of
language competency. For example, the following was reported in the Assessment Report for the
French Program Fall 2005 – Spring 2008. “In spring 2008, as in previous semesters, four skills were
assessed in FRH 202: listening, speaking, reading and writing. The speaking test was given separately on
the last two days of the semester. It consisted of a role‐play and questions. Listening, reading and
writing were assessed in the final exam which also offered several sections on particular grammatical
points. The listening test consists of a real life passage that is played twice and followed multiple choice
questions. This test, compared with the other three, involves no language production. The results for
listening are generally higher than for the other tests which all require students to actively produce and
create with the language. The reading test is based on a long interview. Students respond to open‐
ended questions that either target specific points or demand students’ interpretation of the text.
Depending on the question, students respond with one or several sentences. For the writing test,
students have to write a short paragraph on a given topic. This allows students to show their knowledge
of vocabulary, tenses and grammatical structures studied during the semester.”
These efforts need to be expanded to other foreign languages, and data aggregated and
analyzed in order to determine strengths and weaknesses, and to reveal potential ways to improve the
curriculum. Experiences of international business students participating in the TABSA (Trans‐Atlantic
Business School Alliance) Program, and in study abroad programs, should also be used to assess
effectiveness of the general education foreign language curricular offerings. The French Program
reports in its assessment report referenced above, “A great number of students of French—nearly all of
our French majors—have participated in study abroad programs in France. Between fall 2005 and
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spring 2008, 37 students studied in the University of North Carolina Consortium of Universities Study
Abroad Program in Paris, which UNCW has administered for more than a decade. Since instituting our
new summer Study Abroad Program at the Ecole Supérieure de Dijon in 2007, which is also administered
by UNCW, 18 students from the university have participated in the program; we anticipate that this
success will continue. In recent years, several French majors have also participated in the TABSA
academic year exchange program with Euromed in Marseille.” These efforts are currently reported as
“achievements,” but can form the foundation of additional assessment of proficiency levels of our
students.
Student Work to be Assessed

Basic Studies Category

Common
Learning
Outcome

Appropriateness
of Common
Learning
Outcome to the
Course*

Type of Student Work

Open response test questions
Oral presentations
Language
LAN2
64%
Open response test questions
* Percent responding “very appropriate” or “appropriate”
Language

LAN1

73%

Proportion of
Instructors
Frequently
Using This
Method
61%
50%
68%
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Diversity
Students will describe the importance and implications of human diversity.
Definition
Diversity constitutes the knowledge, skills and attitudes necessary to examine the importance and
implications of cultural and ethnic human differences. [Gurin, P., Dey, E., Hurtado, S. & Gurin, G. (2002)
Diversity and higher education: Theory and impact on educational outcomes. Harvard Educational
Review. 72, 3, 330‐366.] Diversity examines the significance of historical, political, social, racial, ethnic
and cultural realities though critical thinking to understand and explain their implications in human
endeavors.
Present Evidence
The National Survey of Student Engagement (NSSE) has five diversity‐related items that reveal
the extent of interactions among students of diverse backgrounds and about students’ perceptions of
the university’s emphasis and contribution toward learning about the importance of human diversity.
UNCW students have scored at or below, sometimes significantly below, students at nationwide
master’s institutions. For example, to the question, “To what extent has your experience at this
institution contributed to your knowledge, skills, and personal development in the [area of]
understanding people of other racial and ethnic backgrounds?” UNCW seniors scored significantly below
seniors from master’s institutions in both 2006 and 2007, the two most recent administrations of the
survey at UNCW. While NSSE does not directly measure student learning about diversity, there is a clear
need to examine further the extent of diversity learning at UNCW with the ultimate goal of
improvement.
A comprehensive Campus Diversity Climate Survey of students, faculty and staff was conducted
at UNCW in 2005‐06. The report of survey results states that “UNCW students do not seem to take
courses centered on issues of diversity,” an observation confirmed by mapping common learning
outcomes onto the eight UNCW learning goals, which revealed that only four of 37 common learning
outcomes address diversity, and by the survey of faculty that revealed two of those four common
learning outcomes don’t match well with current course goals. The Campus Diversity Climate Survey
report also states, “To gain an understanding of the degree to which diversity issues/materials are
incorporated within the UNCW curriculum, students were asked to indicate the extent to which they
agree diversity material or content was included within their course materials. When asked to evaluate
how much they had learned about other racial/ethnic groups, their responses were consistently at least
40% or higher agreement that they had learned a great deal about other racial/ethnic groups and their
contributions to American society.” To date, however, there has been no direct assessment of the
effectiveness of diversity content in the UNCW curriculum.
Research Question
How effective is the Basic Studies curriculum in helping students gain the knowledge, skills and
attitudes to describe the importance and implications of human diversity?
Assessment Tool
Given that the nature of diversity learning encompasses both attitudes and knowledge, two
assessment measures were selected—one indirect and one direct.
The indirect measure is the Miville‐Guzman Universality‐Diversity Scale – Short Form (M‐GUDS‐
S) that measures the learning outcome “Intercultural Effectiveness.” The M‐GUDS measures an
individual's universal‐diverse orientation (UDO), which is defined as “an attitude of awareness and
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acceptance of both similarities and differences that exist among people.” [Miville et al. (1999),
Appreciating similarities and valuing differences: The Miville‐Guzman Universality Diversity Scale.
Journal of Counseling Psychology. 46, 291‐307.] The short form (M‐GUDS‐S) is being used in the
Wabash National Study. It has 15 items and contains three subscales: Diversity of Contact (interest in
and commitment to participating in diverse, intentionally focused social and cultural activities),
Relativistic Appreciation (appreciation of both similarities and differences in people and the impact of
these in one’s self‐understanding and personal growth), and Comfort with Differences (the degree of
comfort with diverse individuals). Scores for the full M‐GUDS‐S and each of the subscales range from 1
(low) to 6 (high).
For the direct measure, collaboration is recommended with the UNCW Cohort V members of the
Inter/National Coalition for Electronic Portfolio Research to explore the possibilities of expanding the
pilot to the Literature program by including a diversity component in the portfolio pilot being discussed.
This cohort is currently exploring ways to pilot the use of electronic portfolios with courses in English
(professional writing) in Spring 2009. The Portland State University Diversity Rubric (Appendix H) could
be used as part of the e‐portfolio pilot to assess diversity. That same diversity rubric should be tested
and adapted for use in assessing other types of student works (response papers, open response test
questions) in the Literature and History categories as indicated in the table below.
Student Work to be Assessed
Appropriateness
Common
of Common
Basic Studies Category
Learning
Learning
Type of Student Work
Outcome Outcome to the
Course*
Literature
LIT2
74%
Response papers
History
HST3
75%
Open response test questions
* Percent responding “very appropriate” or “appropriate”

Proportion of
Instructors
Frequently
Using This
Method
63%
70%

Although two other common learning outcomes were classified under the diversity learning goal, faculty
respondents to the survey revealed that those outcomes were not as appropriate to current course
goals (FA2 was 60% “very appropriate” or “appropriate” and LAN3 was only 59% “very appropriate” or
“appropriate”).
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Global Citizenship
Students will describe the intellectual and ethical responsibilities of active global citizenship.
Definition
Global citizenship is characterized by the ability to evaluate large‐scale impacts of historical, scientific,
economic, political cultural and artistic perspectives on individuals, societies and our environment; and
by participation in efforts to make the world a better place. [Noddings, N. (2005) Educating Citizens for
Global Awareness. Boston, Massachusetts: Teachers College Press.]
Present Evidence
From the mapping of common learning outcomes onto Basic Studies Learning Goals (see page
11), it is clear that the current Basic Studies program was not designed with a global citizenship
expected outcome in mind. Only two common learning outcomes, HST4 and NS3, address global
citizenship. Moreover, the percentage of history and natural sciences faculty respondents to the Fall
2008 survey who reported these outcomes were “appropriate” or “very appropriate” to their course
goals was relatively low: only 58% for HST4 and just 41% for NS3. It may therefore be wise to wait until
new courses are developed that include global citizenship among their course‐level learning goals. (The
proposed University Studies general education program includes the required perspective “Living in a
Global Society” that will stimulate development of such courses.)
Research Question
How well do newly developed courses for the perspective “Living in a Global Society” prepare
students to describe the intellectual and ethical responsibilities of active global citizenship?
Assessment Tool
The Fall 2008 VALUE Intercultural Knowledge and Competence Metarubric (Appendix I) could
serve as a starting point for testing and adaptation to UNCW purposes as a direct measure.
As an indirect measure, the AAC&U Assessing Global Learning Survey (Appendix K) is
recommended. This survey appears in Assessing Global learning: Matching Good Intentions With Good
Practice, by C. M. Musil, AAC&U 2006.
Student Work to be Assessed
It will be necessary to collaborate with faculty teaching courses proposed for the perspective
“Living in a Global Society” to select the appropriate student work for assessment. In the meantime, it
may be possible to test the AAC&U rubric on open response test questions from carefully selected
History courses, since 67% of faculty respondents indicated they “frequently” use that method to
measure student achievement of the HST4 learning outcome.
The AAC&U survey could be useful either as an indirect measure of global learning for newly
developed courses or, in cooperation with the Office of International Programs, to develop pre‐ and
post‐test survey for UNCW study abroad students.
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Teamwork
Students will demonstrate the ability to work in teams.
Definition
Teamwork comprises an individual’s understanding and ability to work cooperatively toward a common
goal. [Colbeck, C.L., Campbell, S.E. & Bjorklund, S.F. (2000) Grouping in the dark: What college students
learn from group projects. The Journal of Higher Education. 71, 1, 60‐83.] Characteristics that
demonstrate effective teamwork include regular contribution of useful ideas, active listening and
constructive use of others’ ideas, timely completion of assigned tasks, respectful interaction, and
supportive conflict resolution.
Present Evidence
The UNC Tomorrow Commission found that employers rank the ability to work in teams among
the top ten “critical knowledge and skills for global competitiveness.” We have virtually no information
on teamwork skills and experience of our UNCW students. There are two NSSE questions that report
the frequency with which students work with other students during class and outside of class, but they
do not reveal the effectiveness of those interactions. On the frequency with which UNCW first‐year
students and seniors “worked with other students on projects during class,” both reported a lower
frequency than students nationally in master’s institutions, the first‐year students significantly so. To
the NSSE question on the frequency with which students “worked with classmates outside of class to
prepare class assignments,” UNCW first‐year students reported a significantly lower frequency than
master’s institutions, while seniors reported a significantly higher frequency.
Research Question
How effectively do UNCW graduates work in teams?
Assessment Tool
The Fall 2008 VALUE Teamwork Metarubric (Appendix J) could serve as a starting point for
testing and adaptation to UNCW purposes as a direct measure.
Student Work to be Assessed
Although the current Basic Studies curriculum was not designed to include teamwork skills, the
proposed University Studies general education program contains teamwork and collaboration
components in two of its composition learning outcomes. It will be necessary to identify structured
student experiences that have teamwork expectations in order to initiate assessment in this area.
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Implementation Schedule
In light of the CLA results, it is clear that the most immediate priority is to learn more about our
students’ critical thinking and thoughtful expression abilities, and address specific weaknesses identified
by assessment of these two learning goals. The Committee took the initiative to begin piloting
assessment in these two areas in Spring 2009 to a) fulfill UNCW’s obligation as a AAC&U VALUE Partner
Campus, b) learn for ourselves the steps necessary to implement Basic Studies assessment at UNCW in
order that our recommendations are achievable, and c) to make the transition from the time‐limited
General Education Assessment Committee to a permanent structure for sustained, regular general
education assessment.
A three‐year recurring cycle for assessing the learning goals of general education is probably ideal.
However, two factors suggest that in the short term a more aggressive schedule is needed. Those two
factors are 1) that direct assessment of the current Basic Studies program is needed quickly to set a
baseline for the implementation of the proposed new University Studies program to replace it, and 2)
direct evidence of student learning is needed quickly in order to establish the foundation for the
selection of the topic for a Quality Enhancement Plan (QEP) required for SACS reaffirmation of
accreditation. The process for QEP topic selection should begin no later than Fall 2010, and the topic
should be selected by the end of the Spring 2011 semester. The following table suggests a short‐term
schedule for assessing the eight learning goals of Basic Studies at UNCW. This intentionally ambitious
plan requires implementation of the recommendations in the Executive Summary on page 1 for its
success.
Spring 2009
Critical Thinking
(piloted)
Thoughtful Expression
(piloted)

Fall 2009
Critical Thinking, part I

Spring 2010
Critical Thinking, part II

Thoughtful Expression,
part I
Information Literacy

Thoughtful Expression,
part II

Diversity (rubric)

Inquiry, part I
Diversity (M‐GUDS‐S)

Fall 2010
Critical Thinking, part III

Information Literacy
Inquiry, part II

Global Citizenship
Foundational
Foundational
Knowledge (test
Knowledge MAPP (or
embedding in critical
other normed test of
think and/or inquiry
general education
rubrics)
content)
Second Language progressing independently with FLL department
The number of Basic Studies categories (and hence the number of academic departments) involved with
critical thinking, thoughtful expression, and inquiry is sufficiently large that each goal should be split into
two phases: part I and part II. Selection of departments participating in each part should be determined
based on faculty willingness and discipline cohesiveness. The necessity of a third phase is anticipated for
critical thinking because a number of academic departments have requested that their Basic Studies
courses be assessed against the critical thinking goal, even though those courses may be in Basic Studies
categories not specifically targeted to critical thinking. Identification of all departments making that
request has yet to be done.
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Implementation and Resources
Without an individual whose primary job responsibility it is to organize, coordinate, facilitate and
document general education assessment at UNCW, this plan—indeed, any meaningful plan for
assessing general education—will fail.
The committee recommends three levels of responsibility for the implementation and effective
sustained operation of general education assessment: a General Education Assessment Director to
coordinate the collection, analysis and documentation of assessment data; the Learning Assessment
Council as the body to receive and review assessment results and trends in university‐wide context; and
the Faculty Senate Basic Studies Committee with an expanded responsibility to consider information
received from the Learning Assessment Council and to make recommendations to the Faculty Senate.
The responsibilities at each level are outlined in detail below.
With the knowledge that universities similar to UNCW have much more elaborate structures for
assessing general education, our recommendations take advantage of existing committees to the
maximum extent possible and include a recommendation for a new position of General Education
Assessment Director—the absolute minimum possible.
General Education Assessment Director
The General Education Assessment Director is responsible for coordinating all aspects of the assessment
of general education, including:
• Training faculty in the use of rubrics and other assessment tools,
• Collecting samples of student work to be assessed,
• Scheduling all general education assessment activities,
• Testing and piloting new assessment tools and techniques,
• Leading all rubric norming sessions and rubric use sessions,
• Statistically analyzing all assessment data,
• Compiling assessment data into reports suitable for communication to campus groups,
• Maintaining documentation of assessment data, results, and use of results to make
improvements,
• Staying abreast of best practices in general education assessment, and appropriately applying
those best practices at UNCW
The General Education Assessment Director must be in place not later than August 1, 2009. The
Director must have a dedicated Research Analyst to assist both the Director and the Learning
Assessment Council to analyze and report assessment results and trends.
Learning Assessment Council
An existing UNCW body, the Learning Assessment Council oversees the general education assessment
process, establishes polices regarding the assessment process, conducts assessment strategic planning,
and is responsible for integrating learning outcome assessment from all sources. The Council receives
general education assessment reports from the General Education Assessment Director, considers
general education assessment results in context with assessment results from other sources, assists the
Director in compiling assessment information in usable formats, tracks trends in assessment results,
implements appropriate changes in assessment processes based on assessment results, and makes
appropriate curricular recommendations for consideration by the Faculty Senate Basic Studies
Committee.
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Faculty Senate Basic Studies Committee
The Faculty Senate Basic Studies Committee, an existing standing committee of the Faculty Senate, is
the body responsible for determining what, if any, curricular motions to draft for Senate action, based
on the assessment findings received from the Learning Assessment Council. This would be an additional
duty of this existing committee, and would therefore require Senate approval of an expansion of the
committee responsibilities, as suggested below.
The charge of the Faculty Senate Basic Studies Committee, established March 2006, currently reads:
To review existing and proposed content of Basic Studies curriculum and catalog copy. To
coordinate efforts to refine Basic Studies offerings to promote the academic mission of the
university. To work with academic units to ensure that Basic Studies courses are offered on a
reasonable and regular basis.
We recommend the following modification of the Basic Studies Committee charge (inserted language):
To review existing and proposed content of Basic Studies curriculum and catalog copy. To
receive analysis of Basic Studies assessment results and formulate recommendations to the
Faculty Senate for curricular change based on assessment findings. To coordinate efforts to
refine Basic Studies offerings to promote the academic mission of the university. To work with
academic units to ensure that Basic Studies courses are offered on a reasonable and regular
basis.
New Resources Required
Besides the salary, benefits, clerical assistance and operating budget of the General Education
Assessment Director, the primary additional expense is faculty compensation for the significant time
that will be required to assess samples of student work. To produce reliable and actionable assessment
evidence on which faculty will be willing to base curricular change, it is unavoidable and necessary that:
• Student work is directly evaluated only by faculty, and
• A sufficient number of samples of student work are evaluated from a sufficiently broad range of
courses and course sections.
This effort is too large to rely only on faculty volunteers, and it must not rely on the same faculty
semester after semester. Therefore, there must be tangible compensation that extends beyond mere
credit for university service, for participation in rubric assessment sessions.
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Future Work
There are seven additional areas of educational program assessment that need attention soon. These
areas affect the entire university—not just the College or a single professional school—but were not
within the scope of this committee’s charge to design an assessment mechanism for the current Basic
Studies program. These are: oral competency, computer competency, distance education, extension
education, transfer student competency at the time of graduation, study abroad programs, and the
recommended University Studies Program. We must demonstrate a record of assessment in each of
these areas for our 2012 compliance certification for reaffirmation of SACS accreditation. Our current
assessment activity in each area is weak or non‐existent.
Oral Competency
The 2008‐09 Undergraduate Catalogue (p. 117) states, “The university requires all students to
develop competency in oral communication prior to graduation.” It is not sufficient (for
accreditation purposes) to simply say that this requirement has been met because students
have been required to take a course from an approved list, or even that the student has
successfully completed the requirements for oral competency specified by an academic major.
It is necessary that the university assesses the extent to which students achieve the expected
outcome, and provide evidence of improvement based on analysis of the results of that
assessment. SACS Comprehensive Standard 3.5.1 states, “The institution identifies college‐level
general education competencies and the extent to which graduates have attained them.” This
must be done in such a way that UNCW gains an overall understanding of the level of oral
communication proficiency attained by all of our graduates in general. This is not now being
done.
Computer Competency
The situation is exactly the same with UNCW’s computer competency requirement as described
above for the oral communication requirement. Successful completion of a course from an
approved list is not sufficient proof that our graduates have attained computer competency.
Distance Education
Distance education describes educational programs where the instructor and student are not in
the same location, and includes online education and classes conducted via video or satellite
transmission. Among the many required characteristics of distance education that must be
demonstrated for reaffirmation of accreditation is this (from the SACS Distance Education Policy
Statement, updated December 2006): “Comparability of distance education programs to
campus‐based programs and courses is ensured by the evaluation of educational effectiveness,
including assessments of student learning outcomes, student retention, and student
satisfaction.” It is not sufficient to simply claim that distance education courses are assessed in
the same way that regular on‐campus courses are assessed; comparability must be
demonstrated through assessment.
Extension Education
Extension education refers to educational programs offered at sites other than the main
campus, but where instructor and students are both present at that remote location.
Expectations are similar to those for distance education. It is necessary that the university be
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able to demonstrate comparability of student achievement through assessment of learning
outcomes in extension education programs.
Transfer Student Competency
Comprehensive Standard 3.5.1 referenced above, “The institution identifies college‐level
general education competencies and the extent to which graduates have attained them,”
applies to students who transfer to UNCW, even though they may have taken most or all of their
general education requirements at another institution. UNCW is still responsible for assessing
their achievement at the time of graduation to ensure that they have attained the expected
outcomes and competencies set for all of our graduates. It is likely that some of this assessment
evidence can be collected in the course of program‐level assessment of major programs, though
much more needs to be done to strengthen this form of assessment.
Study Abroad Programs
Clear expected learning outcomes are needed for the study abroad experience. Given the
importance placed by the university on study abroad programs through Goal IV of the Strategic
Plan, Progress Measure 8, and UNC Tomorrow Priority 4.1, study abroad programs deserve the
benefit of learning outcome assessment to identify ways to improve them.
University Studies
A January 2009 report, Revising General Education at UNCW, proposes substantial changes to
the current Basic Studies program. Although the assessment plan set forth in this report has
many features that are transferrable to the future University Studies general education
program, significant new components of the proposed program will require new assessment
procedures and tools implemented simultaneously with the new program. The decades‐old
approach of waiting until an experimentation period is complete before worrying about
assessment is no longer acceptable. Assessment must be used from the outset to monitor how
well the new program is working, and to inform adjustments that will inevitably have to be
made.
Program‐level student learning assessment for each degree and certificate program is progressing nicely
under the leadership of assessment directors in the College and schools. However, more work needs to
be done in assessing the extent to which graduates meet the nine UNCW Learning Goals (at the higher
proficiency level), after completion of the curriculum of an academic major. Of particular importance is
a higher level of achievement in foundational knowledge, inquiry, critical thinking, and written and oral
communication. This effort is likely to require a careful examination of the alignment of program‐level
learning outcomes with the UNCW Learning Goals.
Every educational entity should have a clear purpose that includes expected student learning outcomes,
and in every such case there should be ongoing assessment to determine the extent to which those
outcomes are being achieved and a record of using assessment results to improve. While the following
are “gray areas” not explicitly mentioned in accreditation standards, they clearly have distinct
educational purposes, and so require student learning assessment to ascertain the extent to which
those purposes are being achieved:
• Honors Program
• Learning Communities
• Academic Minors
• CAS Applied Learning Initiative
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Appendix A
13‐Step Checklist for Assessment
The following thirteen‐step procedure and checklist was developed by the General Education
Assessment Committee for designing assessment of a learning outcome. It is included here because it
may be helpful to those who develop additional assessment protocols in the future.
1. What are our research questions? (What are we trying to discover about student skills,
knowledge, abilities, etc.; and what evidence do we have already?)
2. What is the expected level of performance?
3. When in the students’ career do we assess this outcome? (entry, end of sophomore year, senior,
etc.)
4. In which course(s) or venue?
5. What student work/artifacts are collected?
6. How is the student work evaluated? (criteria/rubric)
7. Who evaluates the student work?
8. Who analyzes the results?
9. Where do recommendations for action go?
10. Who takes action? (And how do we ensure changes are evidence‐based and data‐driven?)
11. How is the process documented?
12. Where is the documentation kept?
13. What is the timetable/schedule for determining which outcomes are assessed when?
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Appendix C

AAC&U VALUE Partner Campus Program
The American Association of Colleges and Universities (AAC&U) is nearing completion of a multi‐year
nationwide project to develop rubrics for assessing general education learning outcomes. Funded by a
FIPSE (Fund for the Improvement of Postsecondary Education) grant, the VALUE (Valid Assessment of
Learning in Undergraduate Education) Program was established to develop and test rubrics for 14
Essential Learning Outcomes of the Liberal Education and America’s Promise (LEAP) campaign. Twelve
universities constitute the VALUE Leadership Campuses, who extensively pilot the draft rubrics.
Additional institutions may be invited to become VALUE Partner Campuses. These institutions are using
AAC&U metarubrics to assess local undergraduate e‐portfolios or other student work and providing
general feedback on usefulness while facilitating rapid piloting and development of the rubrics.
As a member of one of the early rubric developing teams, Jackie Lauer‐Glebov (former UNCW Academic
Assessment Director and member of the General Education Assessment Committee) had access to the
latest drafts of the rubrics under development until her resignation at the end of December 2008.
Because AAC&U rubrics had been among our top choices as assessment tools, especially for critical
thinking, inquiry, information literacy and written communication, Ms. Lauer‐Glebov’s resignation was a
serious setback. We no longer had access to the updated AAC&U rubrics. The Committee contacted the
VALUE Project manager, and UNCW was invited to become one of 35 VALUE Partner Campuses (joining
peer institution James Madison University). We have thus been able to base our assessment
recommendations on the latest rubrics released for review and testing on December 31, 2008.
UNCW’s obligation as a VALUE Partner Campus is to use and evaluate at least one of the AAC&U rubrics
during the review window May 1 – June 26, 2009 and submit a Metarubric Evaluation Form. The
Committee has committed to evaluating two rubrics—the critical thinking rubric and the written
communication rubric. We have used the Fall 2008 survey information to identify four academic
departments (and corresponding courses) and eight volunteer faculty to test, use and evaluate these
rubrics on UNCW student work. In addition, two faculty participating in the e‐portfolio project
associated with Cohort V of the Inter/National Coalition for Electronic Portfolio Research have also
volunteered to evaluate the written communication rubric.
Participation in the VALUE Partner Campus Program has three additional benefits. First, it gets UNCW
off to a fast start by assessing two of the eight learning goals in Spring 2009, before the targeted
assessment implementation start of Fall 2009. Second, it gave the Committee an opportunity to test
and refine its recommendations for assessment of Basic Studies at UNCW, which has resulted in a very
detailed step‐by‐step assessment process that works. And third, it establishes a foundation for
transition to a permanent structure for implementation of Basic Studies assessment beginning Fall 2009.
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Appendix H
Portland State University
University Studies Portfolio Rubric

THE DIVERSITY OF HUMAN EXPERIENCE
Note: In this scoring guide, “diversity” refers to differences in ethnic, religious, and
cultural perspectives, class, race, gender, age, sexual orientation and ability.
Portfolio creatively and comprehensively demonstrates an understanding of
personal, institutional and ideological issues surrounding diversity in a
6
scholarly fashion, using concrete examples. The work reflects an ability to
(highest) view issues from multiple perspectives, to question what is being taught, and
to construct independent meaning and interpretations.

5

Demonstrates broad awareness of how the self appears from the greater
perspective of human experience, questions own views in light of this
awareness, and contemplates its implications for life choices in the personal
and public spheres.
Portfolio presents persuasive arguments about, and insights into, prominent
issues surrounding diversity, and discusses ways in which personal and
cultural experiences influence lives, ideas, and events.

4

Reflects on personal experiences within the broader context of human
experience, demonstrating a sophisticated awareness of the limitations of
subjective experience and an informed view of the role difference plays in
societies and institutions.
Portfolio analyzes some issue(s) surrounding diversity, and demonstrates an
ability to understand particular situations in the context of current concepts
and theory.

3

Discusses personal experience within the broader context of human
experience, demonstrating a working knowledge of features of diverse
peoples, societies and institutions, and analyzes these features in some way.
Portfolio demonstrates a basic working knowledge of central theories and
concepts related to the study of diversity.

2
1
(lowest)

Demonstrates some attempt to meaningfully locate oneself within the broader
context of diverse culture.
Portfolio demonstrates a basic comprehension of some issues surrounding
diversity, but refers only in a limited way to current theory and concepts.
Relates personal experiences within the context of broader human
experiences, but does not locate self within that context in a thoughtful
manner.
Portfolio uses some terminology surrounding diversity, but fails to
demonstrate meaningful comprehension of key concepts.
Tells of personal experiences but does not connect, compare or contrast those
with the experiences of others.
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